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EXECUTIVE SUMMARY

1. EXECUTIVE SUMMARY (5-7 pages)

a. Missien and Vision State the mission, vision and core beliefs of the proposed school as well as
the school’s values about teaching and learning. Include an explanation of what students will know
and be able 1o do as well as the rigorous intellectual habits of mind, essential skills, knowledge and
the attributes they will posses upon matriculation that will prepare them to be successful adults in the
217 century.

Mission: CRES #14 Span School will use the “conceptual learning” method of instruction to
promote critical thinking and problem-solving. The staff will work across disciplines, integrating the
arts and sciences. Through experiential learning, the inquiry approach, and project and theme-based
instruction, we will produce students who witl have an enduring, holistic understanding of what they
have learned. Students who will feed to CRES#14 Span School will benefit from a strong concept-
driven curricuium, which will connect them with the real world and their cultural/social backgrounds.
The staff will provide student-centered, hands-on activities with weli-planned open-ended guestions
to promote students’ ¢ritical thinking and problem solving skills. CRES #14 Span School staff will
work with local, national, and international organizations to create effective service learning and a
dual language program. Through rigorous assessment and continual improvement, the staff will pro-
vide students with a stimulating and satisfying school experience, and equip students with what they
need to flourish in the 21% Century.

Vision: The vision of CRES #14 Span School is that every student wiil successfully com-
plete high school and graduate career-ready and college prepared, in order to become a productive
member of the local and global community. All students will become bilingual, well-rounded, intel-
lectually curious, socially conscious, environmentally sensitive, life-long learners and critical think-
ers, who will be willing and able to join in the effort to improve the world of the 21% century. All
students will have developed habits of character that will help them approach this task with humility,
courage, intercultural understanding, and respect.

Core Beliefs and Values about Teaching and Learning:

1. Quality Education: is achieved through rigorous academic work that shows measurable mastery
of predetermined instructional standards.

2. Accountability: is fostered by clear expectations, high standards, responsibility, and self-
sufficiency, and is vital for ensuring academic success and social growth.

3. Lifelong Learning: is fostered through curiosity, creativity, cultural understanding, and imagina-

' tion that lead to intellectual stimulation and a lifelong love of learning.

4, Teamwork: is essential to create a positive environment because it fosters trust, mutual under-
standing, and open communication and collaboration among all stakeholders.

5. Humor/Spirit: is fostered through an atmosphere of trust, belonging, and humor that leads to a
productive, safe and enjoyable work environment.

6. Resnect for Diversity: is achieved in an accepting environment where all stakeholders are pa-
tient, informed, caring, demonstrate cultural understanding, and persevere to reach common
goals.

7. Peace and Social Justice: is fostered through a sense of personal and intellectual accomplishment
along with good citizenship will come from a healthy community that advocates integrity, fair-
ness, positive solutions, peace, and social justice.

Students’ Outcomes: Students at CRES#14 Span School will acquire the skills necessary to
conduct inquiry and research and show independence in learning. They will actively enjoy learning



and this love of learning will be sustained throughout their lives. They will learn to work collabora-
tively with people from diverse backgrounds to explore concepts, ideas, and issues that have local
and global significance. In so doing, they will acquire and develop in-depth knowledge across a
broad and balanced range of disciplines. They will exercise initiative in applying thinking skills criti-
cally and creatively to recognize and approach complex problems, and make reasoned, ethical deci-
sions. Students wiil show empathy, compassion, and respect towards the needs and feelings of oth-
ers. They will have a personal commitment to service, and act to make a positive difference to the
lives of others and to the environment.

b. Student Population Describe the student population that your proposed school will serve, includ-
ing the interesis and critical educational needs of the students. Explain your team’s experience serv-
ing a similar population of students, and how your proposed school will meet the identified needs of
these students.

Population: Echo Park is an area containing a great diversity of ethnic groups, languages,
and cultures. The diversity of the school children in the Echo Park area is apparent in the data from
existing schools: some schools have a population that includes 20% English Learners, while English
Learners comprise over 60% of the student body of other neighborkood schools. At one elementary
schoot 39% are proficient and advanced in English Language Arts, while in a neighboring school
58% of students are proficient or advanced. Overall, middle school students score lower than ele-
mentary school students. At one middle school only 27% of 8™ graders are proficient/advanced in
ELA, while 44% of 8" graders are proficient and advanced at another middle school. These data
clearly show much diversity in the community. (Appendix 1)

Educational Needs and how CRES#14 will meet them: Judging from the data in Appen-
dix 1, students who live in this community need a strong concept-driven curriculum, through concrete
experiential, project-based, and service learning, which will connect them with the real world and
their cultural/social backgrounds. When these students are given opportunities to interact with peers
and experts locaily, nationally, or internationally, they will get a broader feel for diversity. Students’
participation in a real-world activity will encourage them to do their best work, and see the relevance
of core subjects in their daily lives.

Students need to be productive participants in their own neighborhood. Since the opportunity
for exploring their neighborhood is not always available to them, the school needs to help them gain
an awareness of their community, what it offers, and what it needs. Bringing all elements of the
community into the schoo! will be essential in creating a strong experiential and project-based school
for these students.

The community also needs to have a PreK-8th™ grade span program. This structure promotes
a unified curriculum continuum aligned with the school’s educational philosophy and provides 6"-8"
grade students with opportunities to develop leadership skills. 6-8" graders need to become models
for elementary students to look up to. They will become mentors for students who do not do home-
work or peer problem solvers to prevent bullying and improve positive social interactions between
students. Students are much more likely to accept guidance from their peers, and, conversely, these
peers gain leadership skills.

The Echo Park Community Partners Design Team: All members of the Design
Team have been teaching and/or residing in Northeast Los Angeles, in areas where the students’ mix
is demographically almost identical to that of CRES #14 Span School, so they are uniquely suited to
serve such a population. The Design Team consists of regular and retired teachers, an administrator,
Nationally Board Certified teachers, special education teachers, a preschool teacher, a middle school
teacher, Echo Park residents, current principals, LAUSD instructional specialists, a retired financial
director, and a Local District 4 director. (Appendix 2)



¢ Instructional Program Provide an overview of the instructional program of the proposed school,
identifying and describing the key instructional strategies and practices that the school will employ to
drive student achievement. Briefly explain the research base that demonsirates that the identified
strategies will be successful in improving academic achievement for the targeted student population.

PreK to 8" Grade: CRES#14 Span school will implement a PreK-8th™ grade span program
in order to promote a unified curriculum continuum. The Echo Park Community Partners Design
Team believes that this PreK -8th span model fits perfectly to Echo Park Community’s diversity.
Researchers in Milwaukee found that students in K-8 schools had higher academic achievement as
measured by both grade point averages and standardized test scores, especially in math. These stu-
dents also participated more in extracurricular activities, demonstrated greater leadership skills, and
were less likely to be bullied than those following the elementary/middle school model. The authors
concluded that the intimacy of the K-8 environment and the delay of the transition to a new school
until students were more mature might have accounted for the discrepancy. (Simmons & Blyth,
1987). Similar studies have shown similar resuits (Appendix 3)

Multi-age Grouping: Interest in the potential benefits of multi-age grouping has increased
steadily in recent years. The National Middle School Association has identified multi-age grouping,
cooperative learning, heterogeneous grouping, and flexible scheduling as important instructional
strategies for older students. Multi-age grouping is also beneficial for Gifted and students with spe-
cial needs (Nve, 1993). Gifted students are challenged to achieve to their potential because there isn’t
the limitation of a rigid grade-level curriculum. Students with special needs in mixed-aged grouping
typically find that their individual differences are accepted and their coniributions are recognized. In
addition, at-risk students and English Learners are likely to benefit from this type of instructional set-
ting, which creates a learning environment that provides them with developmentally appropriate chal-
lenges at their instructional level. CRES #14 Span School will place students in multi-age group set-
tings, where one homeroom teacher and two partner teachers work together. Studies show that so-
cially and emotionally, being able to bond with classmates and teachers for this longer time period
gives students the security to academically risk and strive for in-depth goals. Team teachers will
work collaboratively to provide differentiated instruction to all students, including English Learners,
Gifted, and students with disabilities. (Appendix 8)

PreK: To ensure that al! students are socially, emotionally, and academically prepared for
kindergarten, CRES#14 Span School wiii apply for a state-funded preschool program. High-quality
preschool programs offer children environments and experiences that encourage active, playful ex-
ploration and experimentation. In addition, many children benefit from specific support in learning
English as well as a foreign language. Other children may have a special need that requires particular
accommodations and adaptations. To serve all children, the CRES #14 preschool program will im-
plement a program called the Reggio Emilia that builds upon the interests of children. Team plan-
ning is an essential component of the program. Teachers work together to formuiate hypotheses
about the possible directions of a project, the materials needed, and possible parent and/or community
support and involvement. (Appendix 4)

Conceptual learning: The vision of CRES#14 Span School is to help all students to become
well-rounded, intellectually curious, socially conscious, environmentally sensitive life-long learners
and critical thinkers. Students will become productive members of society, and join in the effort to
improve the local and global community with intercultural understanding and respect. This type of
child is described as a “whole child.” In order to help all students from every diverse background
achieve “whole child” status, the educational method must be quite different from traditionat methods



that rely on textbook-based instruction moving from one page to the next, fixed scheduling, rigid
skilis development without differentiation, and assessment focused on testing and periodic skill as-
sessment.

Key to the development of CRES #14 Span School’s instructional philosophy is the work of
Lev Vygotsky who believed that cuiture and social interactions have a tremendous effect on child
development. Learning occurs when students are actively engaged in constructing meaning by draw-
ing from their own experiences and backgrounds. It is the conceptual mind that makes sense out of
the world. If the conceptual mind is not engaged, then there is no real thinking going on. Higher
complexity moves from facts to concepts for enduring understanding. Children begin school at the
conceptually engaged level. They are taught the concept terms “family’, “self’, and ‘community’.
Somewhere about the second or third grade they are turned into “fact munchers.” In preschoo! and
kindergarten students study the ‘big ideas’, but later in school students tend to be exposed to factual
learning based on a flatline topic-based curriculum. Our focus is to continue conceptual learning
from pre-kindergarten through the 8" grade. The teacher’s role is to build conceptual structures to
create constructivists amongst all students who see learning as an active process where they construct
new ideas from past/present experiences. (Appendix 5)

CRES #14 Span School will implement the “conceptual fearning” method, using a project-
based program structured around a concept-driven curriculum. (Appendix 9) Teachers will research
interconnected concepts and decide upon themes from the California State standards, national and
international standards. For example, a music teacher may be teaming with a science and math
teacher or an elementary school teacher fo teach interconnected concepts under the theme “Change.”
Paiterns in change emerge from a variety of settings. (Math 3" grade standard) Energy, which can
be converted from one form to another, is necessary and causes changes. (Science 4" grade stan-
dard) Teachers ask open-ended questions like, “ Why do the drum and the piano sound differ-
ent? Why does music played in the auditorium sound different from music played outside? Why
does the same song sound different when played by different people? Why does this note sound the
same as the last note, but higher?" These questions serve an outlet for every student to experience
success. Students will engage in in-depth investigation of the real world. Conceptual learning helps
students succeed because it allows them to use all their “intelligences,” just as projects of normal day-
to-day living do. Therefore, it is not surprising to learn that Howard Gardner (1992), who has ad-
vanced the theory that there are multiple forms of inteiligence, is a strong proponent of conceptual
learning.

Because English Learners will be engaged in concrete, hands-on learning experiences, acqui-
sition of concepts will not be limited by language ability. Additionally, a deeper understanding of
concepts will facilitate the development of academic language. Open-ended learning experiences
allow Gifted students to understand concepts with greater depth and complexity, going beyond grade-
Jevel standards. Students with learning disabilities will also develop higher understanding than they
would if instruction were only verbal or written. The International Baccalaureate (IB) Program will
be implemented from kindergarten to 8™ grade to fully implement the concept-driven curriculum
when funding becomes available.

Service Learning: The vision of CRES #14 Span School is aligned with philosopher Henry
Giroux’s critical pedagogy. Giroux “...believes that knowledge originates in social interac-
tion...[and] that social relationships must be understood in the context of power.” (Spring, Joel.
(2002). Conflict of Interests: Fourth Edition). He believes that the purpose of education is to help
students understand who constructs knowledge and how it is constructed. Giroux believes that we
must give our students the critical tools they will need to participate in a democratic society. The ul-
timate goal is to teach students to analyze and reflect. Reflection activities can engage students in
addressing global issues ranging from poverty to hunger to the environment. Service learning that is
integrated helps students see connections between their actions and pressing global issues.

To inspire students to observe their community/world and to take active participation, various



partners such as Grand Avenue Partners (GAP), the Music Center, Cal Arts, the Cathedral of our lady
of the Angels, the Center Theater Group, Grand Performances, the Los Angeles Central Library, the
Los Angeles Master Chorale, the Los Angeles Opera, the Los Angeles Phitharmonic, the Museum of
Contemporary Art, the Harmony Project, Central LA. New High School #9, the L.A. Chamber Or-
chestra, the Academy of Creative Education, the Tree People, and Echo Park Community organiza-
tions will be the focus of our service learning and diversity projects. (Appendix 6) These partnership
organizations will provide students with opportunities to broaden specific skills and talents, and also
with responsibilities to serve, and give back to the community, All PreK-8th students are expected to
work with the community and complete service based on the service project they establish during
their course of unit of study. All students, including English Learners and students with disabilities,
will learn the process of service learning more effectively through these types of hands-on activities
with partnership organizations.

English Language Arts: The philosophy of CRES #14 Span School is aligned with Isaac
Kandel’s theory that states: “Children should be allowed to grow in accordance with their needs and
interests... Knowledge is valuable only as it is acquired in a real situation; the teacher must be pre-
sent to provide the proper environment for experiencing but not intervene except to guide and advise.
There must, in fact, be ‘nothing-fixed-in advance” and subjects must not be ‘set-out-to-be-learned.”

Balanced Literacy will be considered as a framework for the literacy instruction at CRES #14
Span School, as it fits well into the school’s philosophy, including the systematic nataral progression
of language and literacy development. In this setting teachers will use authentic teaching, frequent
meaningful assessments that are responsive to student learning and teacher instruction, interconnected
literacy, authentic texts, purposeful connected teaching across content areas and meaningful student
learning. Through various modalities, the teacher will implement a well-planned comprehensive
literacy program that reflects a gradual release of control, whereby responsibility is gradually shifted
from the teacher to the students. {Diane Ravitch 2010)

Arts: Arts education is an essential component of a well-rounded, inquiring, and reflective
citizen. In Arts with the Brain in Mind, (2001) Eric Jensen posits that “...the arts are not only funda-
mental to success in our demanding, fast-moving world, but they are what makes us most human,
most complete as people. Arts contribute to our growth as human beings.” He also states *...the arts
develop neural systems that often take months and years to fine-tune. The benefits.... will be sprin-
kled across the spectrum, from fine motor skills to creativity and improved emotional balance.” Us-
ing the materials, music and dance forms of different regions or countries gives students insight into
the differences and similarities among regions of the world.

With the support of the Harmony Project, preschool and kindergarten teachers will develop a
comprehensive standards-based music program. Arts teachers will work in partnership with GAP
who will provide facilities, equipment, and training for the young. The Los Angeles Chamber Or-
chestra will share standards-based music lesson plans with teachers on an ongoing basis. Students
will participate in arts programs not only through interdisciplinary approaches, but also through a
school-wide, multi-arts program. In so doing, they will acquire in-depth knowledge and develop
across a broad and balanced range of disciplines.

Science: CRES#14 Span School teachers wilt implement project-based student-centered ac-
tivities for teaching key science concepts and content standards, with an emphasis on ecology and
sustainability. They will develop project- and inquiry-based learning activities in which students ac-
quire information and build skills while investigating real-world issues and problems. Some of the
project-based activities are introduced through the interdisciplinary approach. For example, students
will learn the difference between organic and non-organic food, and how foods are defined as “or-
ganic.” Students will work collaboratively to create organic gardens on campus, and in so doing,
iearn how to create organic soif, and how to make compost. Students will start separating garbage,



and learn how certain garbage becomes organic nutrients. They will learn to work collaboratively
with people from diverse backgrounds to explore concepts, ideas and issues that have local and global
significance.

Linguistic Literacy: Multilingualism embeds intercultural competencies as well as an
awareness of the role of language in society. To succeed in the twenty-first century, students need to
develop academic knowledge, proficiency in English, and linguistic and cultural literacy in several of
the world’s languages and cultures. (Appendix 7) The ability to commumnicate in culturally appropri-
ate ways in a variety of settings will ensure success in a technologically driven global economy and
increase intercultural understanding and the benefits derived from collaborative international efforts.
An increasingly diverse society within the United States requires all students to know how fo com-
municate across the permeable linguistic and cuitural borders of our communities. CRES#14 Span
School is committed to provide these opportunities to students with careful planning of the dual lan-
guage program. The dual language program with English and Spanish is well aligned with the criti-
cal educational needs of students in Echo Park.

d. School Culture: Describe the school culiure that your team envisions for the proposed school and
what, if any social-emotional supports are necessary to create that culture.

CRES #14 Span School will provide a safe, nurturing, and intimate PreK—8 environment
based on student social and emotional health, safety, trust, respect, and high expectations. The PreK-
8th structure allows the school to continue the relationship established with the students and their
families in the elementary grades with a seamless transition into the middle school grades, giving stu-
dents the security and time to develop the academic and emotional maturity required for success in
high schoo!l and post-secondary education.

The School and partnership organizations will conduct training to provide direct instructions
on expected social and emotional behavior that emphasizes respect for differences in ethnic back-
ground, gender or religious belief. Some examples:

1. Student Success Team: all members of CRES #14 Span School will support and share informa-
tion related to students with social-emotional and/or academic issues, and plan steps for im-
provement.

2. FEl Centro Del Pueblo will train families and staff on child abuse prevention, intervention for ne-
glected children, youth counseling, and behavior change.

3. The Children’s Institute (CII) promotes the well-being of vuinerable children. Their aim is to
hea! children who have been hurt, to protect them from getting hurt again and to provide families
with a holistic biend of clinical and community programs.

4. LAUSD behavior experts will train staff on a systematic behavior system on campus called Best
Behavior.

5. LAUSD staff will provide training on a consistent, school-wide implementation of a social-
emotional learning program called Second Step.

e. Accountability and Performance Goals. Briefly discuss how your organization will set and an-
nually update iargets for the indicators in the table below. Please share key data from the Perform-
ance Management Matrix highlighting the goals of the proposed school.,

N/A (See Monique Epps)

f. Community Analysis and the Context: Describe the community that your proposed school will
serve. Include an analysis of the strengths, assets, values, and critical needs of the community. Dis-
cuss your rationale for selecting this community, your experience serving this or a similar commu-
nity, how vour team has engaged the community thus far and how it will continue fo do so if selected.



The Community: CRES #14 Span Schoot is located at the corner of Alvarado and Santa
Ynez St. in Echo Park. Echo Park is a Los Angeles community that embodies diversity in many dif-
ferent ways. From its hilly residential areas to its flat, bustling commercial streets, the residents of
Echo Park include many immigrants from the Philippines, Mexico, Central America, Cuba, and other
countries, as well as Los Angeles natives of many ethnic backgrounds. Echo Park has been changing
over the past decade, and many parts of the community are altracting writers, artists, musicians, and
professionals who are bringing gentrification to the area.

Spanish is the home language of the majority of students in Echo Park, and trends of Califor-
nia Standards Tests (CST) show that Latino students perform lower than average both in English
Language Arts and mathematics. [t is important, however, to recognize that many other languages
are spoken in the homes in Echo Park. Tagalog, Korean, and indigenous dialects are a few of the
many other home languages of Echo Park students. Students from these racial/ethnic backgrounds
have a large gap between their present rates of proficiency and the Annual Measurable Objectives
(AMO) mandated rates. (Appendix 1) Predictably, the demand for English language acquisition still
remains high throughout the upper elementary schools to middle schools. One of the Design Team’s
objectives is to increase awareness of all students” heritage languages on our campus.

Assets: Another challenge that the diverse Echo Park community faces is that it must pre-
serve and maintain its many resources, while at the same time creating new ideas for improvements.
Some of the resources for students in this area include but are not limited to the following: Edendale
Library, the Farmers’ Market, art galleries, murals, independent book stores, the Echo Park Film Cen-
ter, the Echo Park Historical Society, and the park itseif, Echo Park. Many of the children in Echo
Park are not familiar with these community resources, although they live very close to them. The
Design Team is creating a plan that will integrate these resources into the curriculum, so that all stu-
dents will be aware of them.

The Design Team selected this school because the members’ interests and experience are in
areas of Los Angeles that are geographically and demographically similar to that of CRES #14 Span
School. Taken together, Design Team members have literally hundreds of years’ experience living,
working, teaching, and being a part of Echo Park itself or adjacent communities that share many of
the same characteristics as Echo Park. This is where the Design Team’s expertise lies.

Engagement with the community: The Design Team has formed partnerships with local
organizations such as the Los Angeles Chamber Orchestra, El Centro Del Pueblo, and others. These
partnerships are discussed in some detail in the refevant sections of this Proposal. CRES#14 Span
School wili strengthen its relationships with these partners and will continue in the effort to find new
partners who will broaden and deepen the school’s relationship with the community. Also, the gov-
ernance (sce Sect, ‘g directly below) of CRES#14 is structured so that community members, parents,
and partners not only are a part of the instructional program at the school, but voting members of the
school’s governing bodies, so their feedback and influence will keep CRES#14 and its programs
strongly community-centered.

g. Leadership: Provide an overview of the proposed school’s governance siructure and leadership
team. Highlight the strengths of the leadership team and the proposed leader. If the leader has not
been identified, speak to the key attributes the potential leader should possess.

CRES#14 Span School will be democratically governed in a structure that facilitates feed-
back in all directions and allows stakeholders not only to voice their concerns, but also to vote on
them as members of the Governing School Site Council and as leaders and commitiee members of
several advisory councils. Teachers, students, parents, partnership organizations, and non-teaching



school staff all have the opportunity to contribute their knowledge and insight towards CRES#14
Span School’s shared vision of continual improvement.

The Governance Board: CRES #14 Span School will be governed by the Governing School
Site Council. Tt witl comply with the School Site Council Model as described in the California Edu-
cation Code, Section 52012. The Governing School Site Council will be in charge of maintaining the
vision and mission of CRES #14 Span School, annually reviewing and approving items such as: Elect
to Work Agreement, annual budget, school policies and procedures, schoot calendar, and selection
and evaluation of the principal and teachers. The Governing School Site Council will review per-
formance indicators to ensure the school is in compliance with state and federal guidelines and mak-
ing consistent academic progress.

Desirable Characteristics of the potential leader:

1. Leads in accordance with a strong personal ideology aligned with the CRES #14 vision, mission
and philosophy.

2. Has atrack record of demonstrating the capacity to be an instructional, transformational and cul-

tural leader.

Has a passionate interest in arts and understands the value and processes at arts education.

Has personal experience and/or interest in environmental issues.

Has personal experience in conceptual learning and project-based learning.

Has a track record of accelerating student achievement with a similar population of students and

generating good results in CST, attendance, resources, and communication.

P HE s 08

h. School Governance Model: Briefly explain the rationale for your choice of school type. Why are
vou applying fo operate your school as a traditional, Piloi, Expanded School-Based Management
Model (ESBMM), Network Partner, Affiliated Charter or Independent Charter school? Please refer-
ence Appendix B for more information on the governance models listed above.

CRES #14 Span School will implement the Pilot School model to seek autonomy in curricu-
lum, assessment, scheduling, staffing, budget, professional development and governance. The multi-
age group settings with teacher teaming allow each child to be challenged from where they are fo a
higher level with differentiated instruction, strategies and assessment. This cannot be done in a tradi-
tional model. The project-based, concept-driven curriculum with flexible scheduling aliows teachers
to help students get involved in collaborative learning without being restricted by time. Due to the
interdisciplinary/integrated approach, schoo! scheduling does not follow the traditional model’s
guidelines and students’ hours are longer than traditional.

Teachers’ hours are longer than traditional hours as well, so as to give additional instructional
time for students, and to attend additional professional development and team teacher planning. Pro-
fessional development is planned around the educational philosophy, vision and core instructional
activities. Additional professional development sessions are provided to teachers and administrators
to acquire successful conceptual learning practices. The budget reflects what students, teachers, and
parents need to do to support our educational goals. Because service learning is an integral part of
student learning, partnership organizations in Echo Park and neighboring communities are also in-
volved in the governance council, which is essential to the Pilot school model.



INSTRUCTIONAL PROGRAM

The Instructional Program should outline the proposed school’s educational philosophy, instruc-
tional methods, assessment plan, professional development strategy and the outcomes you anticipate
students will achieve.

Educational Philosophy: The philosophy of CRES #14 Span School is to help students of
diverse backgrounds acquire the knowledge, skills, and character necessary to compete, connect, and
cooperate with their generation in the 21% century community. All students will become bilingual,
well-rounded, intellectually curious, sociatly conscious, environmentally sensitive life-tong learners
and critical thinkers. Students will become productive members of society, and join in the effort to
improve the local and global community through intercultural understanding and respect. This type
of child is described as the “whole child.”

Instructional Methods: In order to help every student, from every diverse background, be-
come & “whole child,” our educational method must be quite different from traditionai methods that
rely on textbook-based instruction moving from one page o the next, fixed scheduling, rigid skills
development without differentiation, and assessment focused on testing and periodic skill assessment.
CRES #14 Span School will implement the “conceptual learning™ method. This method promotes
critical thinking and problem soiving. The tools with which conceptual learning is implemented in-
clude the inquiry approach, and project-, and theme-based instruction. Multi-age groupings are used
1o meet students’ individual academic and social development levels. Teacher teaming with multiple
teachers makes it easier to implement multi-age grouping in appropriate instructional settings. A mu-
sic teacher may be teaming with a science teacher to teach interconnected concepts under the theme
“gnergy,” or “mechanics.” A math teacher and a music teacher may be teaming under the theme,
“Sign and Symbol.” Teachers will research interconnected concepts and themes, not only from the
California standards, but also national and international standards. In order to raise a well-balanced
whole child, arts education, ecology, sustainability, environmental education, service learning and
multilingualism are major foci. We will not only integrate these subject matters in an interdiscipli-
nary way, but also provide training in specialized skills during electives, after school, and on week-
ends. A more detailed explanation is given later.

Assessment: We believe it is important to assess the development of cognitive, social,
physical, and emotional growth in children. The process students take in solving problems, creating
products, and arriving at answers is vital to the assessment process. We believe in assessing with
multiple measures with specific goals in mind. CRES#14 Span School believes that rigerous writing-
based, performance and project-based assessments with formal and informal assessments are neces-
sary. Portfolios, audio presentation through podeasts, and multiple authentic assessment tools will be
used. A combination of traditional standards-based assessment, criterion-referenced assessments,
project-based/performance assessments, and ongoing (formative) assessments are necessary to obtain
a complete picture of students’ needs.

Professional Development: CRES #14 Span School is a professional learning community
that promotes a positive learning environment. Scheduling autonomy allows us to set aside various
dates and times for a well-planned comprehensive professional development calendar to meet indi-
vidual and school-wide needs. We will start with a 10-day summer retreat where the main focus will
be team-building and the project-based inguiry approach. The goal will be to ensure a collaborative
community focused on our philosophy, mission, and vision. During the school year, we wili set aside
weekly school-wide PreK-8thth professional development time. Team-teacher pianning time is



scheduled on Mondays, Wednesdays, and Fridays in the mornings. Tuesdays from 2:00 - 3:30 and
Fridays from 1:50 — 3:15 are scheduled for targeted professional development, co-planning and stu-
dent case studies.

Outcomes: Students at CRES#14 Span School will acquire the academic skills and habits of
mind necessary to conduct inquiry and research and show independence in learning. They will ac-
tively enjoy learning and this love of learning will be sustained throughout their lives. They will ex-
plore concepts, ideas and issues that have local and global significance. In so doing, they will acquire
in-depth knowledge and develop this across a broad and balanced range of disciplines. They will also
exercise initiative in applying thinking skills critically and creatively to recognize and approach com-
plex problems, and make reasoned, ethical decisions. Students will show empathy, compassion, and
respect toward the needs and feelings of others. They will have a personal comimitment to service,
and act to make a positive difference to the lives of others and to the environment. They will also
understand the importance of intellectual, physical and emotional balance to achieve personal well-
being for themselves and others.

2. Curriculum and Instructions (15 pages -+ attachments)

a. Instructional Philesophy: Provide a thorough description of the proposed Instructional Pro-
gram and the underlying theory that drives it. How does the proposed Instructional Program align
with the critical educational needs of the population of students you propose to serve? Include an
explanation of what students should know and be able to do as well as the rigorous intellectual habits
of mind, essential skills, knowledge and attributes they will possess upon matriculation that will pre-
pare them to be successful adults in the 21" Century.

PreK to 8" Grade: CRES#14 Span school will implement a PreK-8th™ grade span program
in order to promote g unified curriculum continuum aligned with our educational phllosophy and pro-
vide 6™-8% grade students with opportunities to develop leadership skills. For example, 6-8" graders
will be paired with elementary students to provide multi-age cross tutoring as one of their service
learning electives, They will become mentors for students who do not do homework or peer problem
solvers to prevent bullying and improve positive social interactions between students.

CRES #14 Span School believes that this model fits perfectly to Echo Park Community’s di-
versity. Researchers in Milwaukee found that students in K-8 schools had higher academic achieve-
ment as measured by both grade point averages and standardized test scores, especially in math.
These students also participated more in extracurricular activities, demonstrated greater leadership
skills, and were less likely to be bullied than those following the elementary/middle school track.
The authors concluded that the intimacy of the K-8 environment and the delay of the transition to a
new school until students were more mature might have accounted for the discrepancy. (Simmons &
Blyth, 1987). A similar study in Philadelphia yielded similar results, (Offenberg, 2001)

Multi-age Grouping: The realization that children’s uneven developmental patterns and dif-
fering rates of progress are ill-matched to the rigid grade-level system has left teachers searching for a
better way to meet the needs of all students (Appendix 8). Multi-age education has benefits for a
wide range of children. Although multi-age grouping is commonly implemented at the preschool and
primary levels, it is also appropriate at the intermediate, upper grades, and middle school levels. The
National Middle School Association (1997) has identified multi-age grouping, cooperative learning,
heterogeneous grouping, and flexible scheduling as important instructional strategies for older stu-
dents. Multi-age grouping is also beneficial for Gifted and students with special needs (Nye, 1993).
Gifted students are challenged 1o achieve to their potential because there isn’t the limitation of a rigid
grade-level curriculum. Students with special needs in mixed-aged grouping typically find that their
individual differences are accepted and their contributions are recognized. In addition at-risk students
and English Leamners are likely to benefit from this type of instructional setting, which creates a
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learning environment that provides them with developmentally appropriate challenges at their in-
structional fevel.

CRES #14 Span School places students in multi-age group seftings, where one homeroom
teacher and two partner teachers work together. This method not only allows students to approach a
subject matter from the point of view of multiple disciplines, but it allows teaching and lesson plan-
ning to evolve, as the different students, teachers, and disciplines interact. It is more beneficial for
the concept-driven curriculum, because team teachers from various grade levels or subject matters
work together to interconnect standards from various grade levels to successfully implement the in-
quiry approach. In the multi-age grouping, team teachers work collaboratively to provide differenti-
ated and developmentally appropriate instruction to all students, including English Learners, Gifted,
and students with disabilities. The classrooms are divided into pre-K/K, K/1, 1/2, 2/3, 3/4, 4/5, 5/6,
6/7/ and 6/7/8. For example, a kindergartener with no school experience enrolls in school. This stu-
dent, after careful assessment, may be placed in preK/K grouping. If the child shows very rapid im-
provement, he may be moved to the K/1 grouping. Another example is an 8" grader who may have
grade-level academic skills, but doesn’t have fluency in English. He may be placed in the 5/6 group-
ing a part of the day and go to the 6/7 grouping for electives.

PreK: CRES #14 Span School is planning to apply for a state-funded preschool. Young
children are naturally eager to learn. However, not all of them are ready for school. All too often,
children entering school for the first time as kindergarteners are already lagging behind their class~
mates, and this disadvantage can affect them socially and academically long past kindergarten. Chil-
dren who have had the benefit of attending high-quality preschools are more comfortable in their sur-
roundings, have been exposed to books, have fearned how to play cooperatively, and are accustomed
to learning with others, Many children benefit from specific support in learning English as well as a
foreign language. Other children may have a special need that requires particular accommodations
and adaptations. To serve all children, the CRES#14 Span School preschool programs will provide
developmentally appropriate conditions for fearning and individually assist each child to move along
a pathway of healthy learning and development. We plan to use foundations written in the California
Preschool Learning Foundations (Volume 1), and Reggio Emilia. (Appendix 4)

Conceptunal learning: As outlined earlier, the goal of CRES#14 Span School will be to cre-
ate the “whole child.,” Key to the development of our instructional philosophy is the work of Lev
Vygotsky, who believed that culture and social interactions have a tremendous effect on child devel-
opment. Learning occurs when students are actively engaged in constructing meaning by drawing
from their own experiences and backgrounds. It is the conceptual mind that makes sense out of the
world. If the conceptual mind is not engaged, then there is no real thinking going on. Higher com-
plexity moves from facts to concepis for enduring understanding. Higher complexity requires criti-
cal, conceptual, and creative thinking. Children begin school at the conceptually engaged level.
They are taught the concept terms “family,” “self,” and “community.” Somewhere about the second
or third grade they are turned into “fact munchers.” In preschool and kindergarten students study the
“big ideas’, but later in school students tend to be exposed to factual learning based on a flatline
topic-based curriculum. Our focus Is to continue conceptual fearning from pre-kindergarten through
the 8" grade. The teacher’s role is to build conceptual structures to create constructivists amongst all
students who see learning as an active process where they construct new ideas from past/present ex-
periences.

CRES #14 Span School will implement the “conceptual learning” method, using the inquiry
approach, a project-based and performance-based program structured around a concept-driven cur-
riculum. In the concept-driven program a balance is sought between acquisition of essential knowl-
edge and skills and development of conceptual understanding. Teachers will research interconnected
concepts and decide upon themes from the California State standards.

For example, take the issue of “garbage,” and use multiple disciplines:
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¢ Math: Calculate how many people produce garbage around the world, how much landfill space
is needed, and how long it will take to fill it. Depending on student comprehension level, con-
cepts can evolve to a level of complexity beyond grade-level standards.

»  Social Studies: Discuss the policy issues related to recycling, For instance, in South Korea peo-
ple must pay for all non-recyclable waste.

¢ The Arts: Look at the way garbage has been recycled into art. In Los Angeles, the art project
Watts Tower is decorated with “found objects.”

e Science: Discuss byproducts of transporting and storing garbage, and issues of toxicity shutting
down landfills in the United States and around the world. Explore new research on creating fuel
and energy from waste.

In the concept-driven curriculum at CRES #14 Span School, the importance of the traditional
subject areas is acknowledged: language arts, mathematics, social studies, science as well as personal,
social and physical education, and the arts. However, students blossom differently and the instruc-
tional setting is differentiated for this reason. English Learners will learn academic language in a
meaningful way, since they will build upon what they know in Spanish. Concepts are universal
across languages. Students with disabilities, especially mild to moderate disabilities, will grab con-
cepts, and although they may not be able to fully explain what they have learned verbally, they can
show it in their projects. That’s the value of conceptual learning.

Service Learning: Our vision is aligned with philosopher Henry Giroux’s critical pedagogy.
Giroux “...believes that knowledge originates in social interaction...fand] that social relationships
must be understood in the context of power.” (Spring, Joel, 2002, Conflict of Interests: Fourth Edi-
tion). He believes that the purpose of education is to help students understand who constructs knowl-
edge and how it is constructed. Giroux believes that we must give our students the critical tools they
will need to participate in a democratic society. Teaching methods should include giving voice to all
concerned, including parents and community members. The ultimate goal is to teach students and
other shareholders to analyze and reflect.

Reflection activities can engage students in addressing global issues ranging from poverty to
health to hunger to the environment. Service learning that is integrated helps students see connec-
tions between their actions and pressing global issues. To inspire students to observe their commu-
nity/world and to actively participate, various partners such as Grand Avenue Partners, the Harmony
Project, Central L.A. New High School #9, Cal Arts, L.A. Chamber Orchestra, Tree People, and Echo
Park Community organizations will help promote our service learning and diversity projects. This
will require students to analyze and propose solutions to a real-world issue or problem, drawing on
what they have learned during the year. All of our students PreK-8th are expected to work with the
community and complete service based on the service project they establish during their course of
study. English Learners and/or students with disabilities will learn the process of service learning
through these types of hands-on activities more effectively.

English Language Arts: The philosophy of CRES #14 Span School is aligned with Isaac
Kandel’s theory that states: “Children should be allowed to grow in accordance with their needs and
interests... Knowledge is valuable only as it is acquired in a real situation; the teacher must be pre-
sent to provide the proper environment for experiencing but not intervene except to guide and advise.
There must, in fact, be “nothing-fixed-in advance” and subjects must not be “set-out-to-be-learned.”

A balanced literacy methodology will be used to integrate different modalities of literacy in-
struction, through the use of explicit skill instruction and the use of authentic texts. The overall pur-
pose of balanced literacy instruction is to provide students with a differentiated instructional program
that will support the reading and writing skill development of each individual. In the Balanced Liter-
acy instructional process, students progress from having a great deal of teacher support to being inde-
pendent learners. The teacher support is removed gradually as the students acquire the sirategies
needed fo understand the text by themselves.
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Arts: Arts education is an essential component of a well-rounded, inquiring, and reflective
citizen. In Arts with the Brain in Mind, (2001) Eric Jensen posits that “...the arts are not only funda-
mental to success in our demanding, highly technical, fast-moving world, but they are what makes us
most human, most complete as people. Arts contribute to our growth as human beings.” He also
states “...the arts develop neural systems that often take months and years to fine-tune. The bene-
fits.... will be sprinkled across the spectrum, from fine motor skills to creativity and improved emo-
tional balance.”

Recently the College Entrance Examination Board announced that in 1993 students who
studied arts and music scored significantly higher than the national average on the Scholastic Apti-
tude Test. Students who had participated in acting, play production, music performance and apprecia-
tion, drama appreciation, and art history, scored an average of 31 to 50 points higher for the math and
verbal sections. The Board aiso stated that students with fong-term arts study (four years or more)
tend to score significantly higher on the SAT than those with less coursework in the arts.

In 1995, The United States Department of Education reported in Schools, Communities, and
the Arts: 4 Research Compendium, that “using arts processes to teach academic subjects results not
only in improved understanding of content but it greatly improved self-regulatory behavior.” Barry
Oreck of Arts Connection and Susan Baum from the Coliege of New Rochelle observed integrated
arts Jessons in all major subject areas in fourteen New York elementary and secondary public school
classrooms. They found that “student behavior improved strikingly in such areas as taking risks, co-
operating, solving problems, taking initiative for learning, and being prepared. Content-related
achievement also rose.”

What do the schools described above have in common? Their students are spending over
25% of their time in school studying the arts as separate subjects as well as integrated throughout the
curriculum. CRES#14 Span School will provide an arts curriculum not only through interdiscipli-
nary, projeci-based and performance-based approaches, but also through a school-wide, multi-arts
program with a full-time arts specialist. Professional artists and performers will work on different
art-related activities with the entire student population, and teachers will collaboratively integrate the
arts into the curriculum with the help of the Los Angeles Chamber Orchestra and the Harmony Pro-
ject. For example, with the support of the Harmony Project, preschool and kindergarten teachers will
develop a comprehensive standards-based music program. The Harmony Project will train the pre-
school teacher and an aide to implement music-based intervention for preschool children. With
CRES#14°s instrumental music teacher, the Harmony Project will also help develop an after-school
youth orchestra. CRES#14’s arts department will work in partnership with Grand Avenue Partners
(GAP), who will provide facilities, equipment, and training for the students. (Appendix 6: Letters of
Endorsement) CRES#14 Span School’s emphasis on arts will provide students from low-economical
backgrounds with an abundance of opportunities to explore the arts world.

Ecology/Environmental Science: Science education standards established by American As-
sociation for the Advancement of Science (AAAS) and the National Research Council (NRC} urge
less emphasis on memorizing scientific facts and more emphasis on students investigating the every-
day world, and developing deeper understanding from their inquiries. These approaches {o instruc-
tion challenge teachers and students, particularly urban students, who often have additional chal-
lenges related to poverty. Research indicates that inquiry-based science education is especially ap-
propriate for these students.

CRES#14 Span School teachers will implement hands-on project-based student-centered ac-
tivities for teaching key science concepts and content standards. They will develop project and in-
quiry-based fearning activities in which students acquire information and build skills while investigat-
ing real-world issues and problems. For example, students will learn the difference between organic
and non-organic food, and how foods are defined as “organic.” Students will work collaboratively to
create organic gardens on campus, and in so doing, learn how to create organic soil, and how to make
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compost. Students will start separating garbage, and learn how certain garbage becomes organic nu-
trients. Students wil! learn these interconnected concepts through the integration of science, social
studies, language arts, and math in the concept-driven curriculum whenever possible.

Through the partnership with the Tree People, students will develop a broader awareness
about the importance of ecological relationships to human welfare, promote synthesis in ecological
understanding, and comprehend the urgent environmental problems confronting humanity.

Math: Ask Seymour Papert, renowned expert on children and computing, why students are
turned off by school math program, and he quickly offers an example: "We teach numbers, then alge-
bra, then calculus, thern physics. Wrong!" exclaims the M.LT. mathematician, a pioneer in artificial
intelligence. "Start with engineering, and from that abstract out physics, and from that abstract out
ideas of calculus, and eventually separate off pure mathematics. So much better to have the first-
grade kid or kindergarten kid doing engineering and leave it to the older ones to do pure mathematics
than to do it the other way around." In a growing number of schools, educators are echoing Papert's
assertion that engaging students by starting with the concrete and solving hands-on, real-world prob-
lems is a great motivator. Ultimately, they say, such project-based Jearning that freely crosses disci-
plines provides an education superior to the traditional "algebra at age nine, Civil War at ten, Great
Expectations at eleven” structure.

CRES # 14 Span School will implement a real-world math program from PreK through A
grade. Like adults trying to solve a problem, CRES#14 students won't restrict themselves to one dis-
cipline but rather delve into math, literature, history, science - whatever is appropriate to the real-
world problem. Projeci-based math activities at CRES #14 Span School will help students perceive
the work as meaningful to them. CRES #14 Span School will keep the following in mind to create a
meaningful math program for students from diverse backgrounds:

1. The projects will be based on the real world, and collaborative in nature.

2. All students regardless of academic, social and economicai differences will be able to benefit.
3. The project wili be devoted not only to mathematics but also to other curricular areas.

4. Students will benefit both academically and personally from their involvement in the project.

Linguistic Literacy: Multilingualism embeds intercultural competencies as well as an
awareness of the role of language in society. To succeed in the twenty-first century, our students need
to develop academic knowledge, proficiency in English, and linguistic and cultural literacy in several
of the world’s languages and cultures. Even if students never have a cross-linguistic, cross-cultural
encounter, there are cognitive and academic benefits to language study. Research studies have noted
the cognitive correlations of early bilingualism; studies of early language learning have shown that
bilingual students may outperform comparison groups on measures of reading and math. Addition-
ally, the benefits derived from maintaining and expanding skills in the primary language of English
Learners witl:

Fnhance their ability to participate in a linguistically diverse world.
Promote the treasure of becoming biliterate.

Raise the self —esteem and confidence of all students, and,

Elevate the status of languages other than English for the entire community.

According to research, the most effective model, which results in the highest level of lan-
guage and academic proficiency is the Dual Immersion Program (DLP) where students receive all
instruction daily in English and in the target language. It is the ultimate goal of CRES #14 Span
School to graduate students are completely bilingual and biliterate in English and Spanish. The dual
immersion approach is one in which two languages are used as the media of instruction for all sub-
jects. CRES#14 Span School will promote Spanish as the logical target language as the Echo Park
community is comprised of a majority of Spanish-speaking i and 2™ generation immigrants.

B
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These students will know, and will be able to do:

KNOW

DO

- = Significant, relevant California Content
- standards, national and international

« Conduct inquiry and research and show in-
dependence in learning

SER T * Actively enjoy learning and sustain it for the |

« Powerful ideas and knowledge that rest of their [ives
have relevance within the subject areas
but aiso transcend them and that students
' must explore in order to develop a co-

herent, in-depth understanding

¢ Develop understanding across a broad and
balanced range of disciplines

e Apply thinking skills critically and crea-

. ) tively to approach complex problems and
e make ethical reasoned decisions

e [mportance of service learning, and

how it reiates to the surrounding com-

- munity and the global community

- = Express ideas in more than one language

- and in 2 variety of modes of communica-
tion

. » Significant relevance between core

I dewmer— * Work effectively and willingly in collabora-

tion with others.
s The importance of the role of partner-

s -« Act with integrity and honesty with a strong

sense of fairness and respect

¢ Show empathy, compassion and respect to-
wards the needs and feelings of others, ani-
mals and the planet

b. Core Academic Curriculum: Describe the core academic curriculum that your proposed school
will use. Provide evidence that the proposed curriculum is researched-based, culturally relevant,
connects with the lives of, has been effective for and meets the diverse learning needs of the student
population you serve and addresses the California State Standards. For high schools only, explain
how your proposed school will meet A-G requirements. Additionally, cutline the plan for Western
Association of Schools and College (WASC) accreditation.

Core Instructional Method: CRES #14 Span School will implement the “conceptual learn-
ing” method, using the inquiry approach and a project- and performance-based program around a
concept-driven curriculum. Students will learn relevant concepts, standards and skills from various
curricular areas under one theme to construct meaning.

Pre-K: The CRES #14 Span School preK will focus on four domains: social-emotional de-
velopment, language and literacy, English-language development, and mathematics. The program
will provide a well-rounded and coherent curriculum, including arts, physical education, social and
emotional learning, science, and history. Joint planning and professional development among all
PreK, Kindergarten and staff is provided on an ongoing basis, helping them operate with an in-depth
understanding of what children need to learn before they start school. We will also implement the
Reggio Emilia program. The Reggio Emilia approach to education is committed to the creation of
conditions for learning that will enhance and facilitate children's construction of "his or her own pow-
ers of thinking through the synthesis of all the expressive, communicative and cognitive languages”
{(Edwards and Forman, 1993).

An emergent curriculum is one that builds upon the interests of children. Topics for study are
captured from the talk of children, through Echo Park community or family events, as well as the
known interests of children (puddles, shadows, dinosaurs, etc.). Team planning is an essential com-
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ponent of the emergent curriculum. Teachers work together to formulate hypotheses about the possi-
ble directions of a project, the materials needed, and possible parent and/or Echo Park community
support and involvement, Throughout a project, teachers help children make decisions about the di-
rection of study.

In today’s diverse preschool settings and programs, the use of a curriculum accessible to all
learners is critical to successful early learning. The Reggio Emilia is not a single approach that will
accommodate everyone; rather, it refers to providing multiple approaches to learning in order to meet
the needs of diverse learners in the Echo Park Community. Additionaily, the Harmony Project, one
of CRES#14 partners, will help the preschool teacher and aide implement music-based intervention
for preschoot children.

International Baccalaureate Program: CRES#14 Span School students need a type of cur-
riculum that allows students to use their own experiences, interests and backgrounds, and a learning
environment that is based on the real world. For that reason, CRES #14 Span School will use the
International Bacecalaureate Program when funding becomes available. The International Bacca-
laureate Program is a research-based curriculum that was originally developed in 1997, In the Inter-
national Baccalaureate’s Primary Years Programme (PYP) and Middle Years Programme (MYP) a
balance is sought between acquisition of essential knowledge and skills, development of conceptual
understanding, demonstration of positive attitudes, and taking responsibilities. Teachers will research
interconnected concepts and themes, not only from the California State standards, but also national
and international standards. To develop these essential elements, teachers will create six to eight
units of inquiry per multi-grade level grouping, developed around the awareness of self/individual,
local, national, and global issues. Each unit will be created using the several standards across the cur-
ricuium with the project-based inquiry approach.

The IR curricuium is particularly well suited for an environment where many different lan-
guages are spoken at home, as it was specifically designed for use in International Schools. These
typically include students from many nations whose parents’ work causes them to be based in a for-
eign country, for example, Airbus workers’ children in China. In a large (48,000 students) study by
the Australian Council for Educational Research, IB students enrolled in the PYP and MYP programs
outperformed their non-1B peers across all four domains tested: Math Literacy, Reading, Narrative
Writing, and Expository Writing (Ling Tan and Yan Bibby, 2010),

The curriculum will be sensitive to cultural, gender, linguistic, ethnic, and religious differ-
ences while taking advantage of the family and local community resources, which are mainly Latino,
Filipino, Asian and White. The IB Curriculum creates a rich learing environment because children’s
experiences are not confined to the classroom, and therefore, it fits the needs of a spectrum of stu-
dents, from Gifted to English Learners, and students with disabilities. Included in the curriculum will
be a world (foreign) language element of Spanish, development of self-expression through the arts
and multi-media technology, service learning, and critical thinking. (Appendix 10)

While waiting for the available funds to implement the International Baccalaureate Program,
team teachers and arts and science teachers wilt develop project-based learning, using themes col-
iaboratively selected. The team teachers will interconnect standards across the curriculum to estab-
lish project-based teaching during the first year.

The Concept-Driven Curriculum: In order to implement the concept-driven curricuium,
the International Baccalaureate’s Primary Years Programme (PYP) and Middle Years Programme
(MYP) will be implemented immediately after funding is available. While waiting for funding,
teachers will create six fo eight units of inquiry per muiti-grade level grouping developed around the
awareness of seif/individual, local, national, and global issues. Each unit will be created using the
several standards across the curriculum with the project-based inquiry approach. Teachers will re-
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search interconnected concepts and themes from social studies or science, not only from the Califor-
nia State standards but also national and infernational stancdards.

Through the process of inquiry, students will construct much of their understanding of the
natural and human-designed worlds. Inguiry implies a “need or want to know" premise. Inquiry is
not so much seeking the right answer, but rather secking appropriate resolutions o questions and is-
sues. For teachers, inquiry implies emphasis on the development of inquiry skills and the nurturing of
inquiring attitudes or habits of mind that will enable students to continue the quest for knowledge
throughout life. Additionally, CRES #14 Span School staff will implement project-based learning,
where students will collaboratively work to make sense of what is going on. Here is a closer look at
three features of project-based instruction that CRES #14 Span School will implement in PreK-8th
classrooms.

« A "driving question” that is anchored in a real-world problem and ideally uses multiple con-
tent areas.

»  Opportunities for students to make active investigations that enable them to learn concepts,
apply information, and represent their knowledge in a variety of ways.

s Collaboration among students, teachers, and others in the community so that knowledge can
be shared and distributed between the members of the "learning community."

Service Learning: To inspire students to observe their community/world and to take active
participation, various partners such as Grand Avenue Partners, the Harmony Project, Central LA,
New High School #9, Cal Arts, L.A. Chamber Orchestra, the Tree People and Echo Park Community
organizations will be the focus of our service learning and diversity projects. At the end of each
school year, each muiti-age grouping of students wil! hold various culminating activities such as de-
bate around local and global issues, a project-based performance fair, musical performances, and a
fine arts exhibition. This will require students to analyze and propose solutions to a real-world issue
or probiem, drawing on what they have learned during this year. It will include written work, oral
presentations, the use of multi-media technology, and performances in various arts. In addition, world
(foreign) language musical performance and plays will be produced.

All of our students PreX-8th are expected to work with the community and complete service
based on the service project they establish during their specific theme unit of study. Numerous oppor-
tunities are established for family and community engagement through student exploration of the
“self, local, national, and global” units, as family and community engagement is the foundational
base of our curricufum described above. Service learning introduces students to volunteer programs
with Friends of the L.A. River, the L.A. River Conservancy or the Tree People. Other examples of
our community service may include performing for senior citizen homes/housing; food drives to
sponsor a school in another part of the world, and educating the community on various issues such as
clean air and ciean environment movement. Working with commercial and business groups of the
Echo Park community, our students will participate in cleaning streets, creating gardens, and planting
flowers and trees all over the community. We calculate a minimum of 50 hours of community serv-
ice per vear per student.

English Language Arts: In order to support students with the skills needed to successfully
access the curriculum, CRES#14 Span School wili put heavy emphasis on language arts instruction
guided by pedagogy and not by programs, using a holistic approach to our language arts curriculum.

The English Language Arts curriculum will be based upon the California and National Standards.
We will implement a systematic natural progression of language and literacy development: listening,
speaking, reading and writing. A Balanced Literacy methodology will be used to integrate different
modalities of literacy instruction, through the used of expiicit skill instruction and the use of authentic
texts. Instruction within a balanced literacy framewaork is differentiated to instruct students by focus-
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ing on their developmental needs while addressing curricular goals (Graves, Caulkins, Fountas &

Pinnell).

Literacy instruction will be delivered at set times of the day within a balanced literacy
framework as well as interspersed throughout the day in the form of mini-lessons, and will be sup-
piemented with a targeted intervention program. Teacher and students will use resources such as
culturally relevant literature, leveled books, and authentic narrative and expository text during ex-
plicit skills instruction in reading, writing, listening and speaking across the curriculum. Integrated
curricular units, using themes from social studies and science will be created to promote purposeful
literacy learning as well develop content-area and conceptual learning goals. Students will apply their
knowledge of literacy to all areas of an integrated project-based curricutum including science, social
science, and visual and performing arts.

CRES#14 Span School will develop a strong standards-based writing program tailored to
each of the theme units, based on the projects at hand. Writing will be stressed from early elementary
and will be taught in a variety of instructional settings

Science: Through a project-based and interdisciplinary approach whenever possible, stu-
dents at CRES #14 will be provided with science instruction focused on a clear purpose: to better
grasp the skills needed to engage in scientific inquiry. Our school will have a close working partner-
ship with the L.A. River Conservancy, the Tree People, LADWP, the California Institute of Technol-
ogy, and JPL for all levels of students from preK through 8" grade. Through service learning with
partnership organizations, students will integrate geography, economics, English Language Arts, and
history with broad-based science learning centered in ecological awareness.

By tying science instruction to a large environmental theme and using scientific process skills
to do local work, students will learn new skills and concepts more readily and in a real way. They
will see the impact of their work, the importanice of science in our daily lives, and develop a passion
for using science to serve their community. The System-wide Change for All Learners and Educators
(SCALE), GEMS and FOSS kits will be used to fully implement inquiry-based approach and project-
based fearning.

Math: CRES#14 Span School will implement various math programs to meet the needs of
its diverse population and to promote a project-based math curriculum, One of the core math pro-
grams is Everyday Mathematics for the elementary school fevel and Connected Math for the middle
school, and other series like Van de Walle Professional Math Series. These resources have a consis-
tent and strong emphasis on problem solving, and project-based work with a focus on in-depth under-
standing of the essential math skilis recommended in the California State math standards. Everyday
Mathematics is a comprehensive Pre-K through 6th grade mathematics curriculum that emphasizes
the application of mathematics to real world situations. Numbers, skills and mathematical concepts
are not presented in isolation, but are linked to situations and contexts that are relevant to everyday
lives. The curriculum also provides numerous suggestions for incorporating mathematics into daily
classroom routines and other subject areas.

In middle school, Connected Math (CM) will be taught through inguiry-approach, student-
centered and project-based activities. Classroom instruction focuses on inquiry and investigation of
mathematical ideas embedded in rich problem situations. CM lessons have unifying themes and top-
ics that build on California State Content standards. The key mathematical goals are elaborated, ex-
emplified, and connected through the problems in an investigation. For example, Strefching and
Shrinking introduces proportionality concepts in the context of geometric problems involving similar-
ity. Students connect visual ideas of enlarging and reducing figures, numerical ideas of scale factors
and ratios with multi-media on the computer screen.
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Everyday Math: CRES #14 Span School will impiement the Everyday Math program for
kindergarten through 5™ grade as a part of inquiry-based, student-centered and hands-on activities
during the interdisciplinary period and a math period. The program is designed in such a way that
students construct their own understanding based on their starting point. Word problems used in the
program are culturally relevant to the majority of students in this community.

Connected Mathematics Project: With funding from the National Science Foundation
(NSF) in 1991-1996, and in 2000-2006, the Connected Mathematics Project {CMP) developed a
complete mathematics curriculum for middle school teachers and students, CMP helps students and
teachers develop understanding of important mathematical concepts related to the real world. Stu-
dents are expected to learn through the inquiry approach and the collaborative working process.

Dual Language Program: The first year of operation will be a planning year during which
the administration, staff (including classified) and parents will receive information, orientation and
training from the Asian Pacific and Other Languages Office (APOLO) in preparation for beginning
the DLP in the 2™ year. During that planning vear all EO students pre-k through 5/6 will participate
in the Foreign Language in Elementary School (FLES) program. EO students will be taught Spanish
as a foreign language on a regular basis. EL students will participate in the Heritage Language Pro-
gram expanding their native Spanish skills. The following is our schedule for a long-term implemen-
tation of DLP and FLES:

Ist year of implementation ~ K in DLP  PreK and 1-8 in FLES

2™ year — K and 1in DLP and PreK and 2-8 in FLES

3 year —K,1,2 in DLP and PreK and 3-8 in FLES

4" year —K,1,2,3 in DLP and PreK and 4-8 in FLES

One more grade-level will be added to the DLP each year until, by the 9™ year:
9" year — K- 8 in Dual language Program and PreK in FLES

Character Building: Promoting the ethical integrity in our students is fundamental in the
successful implementation of the mission and vision of the CRES #14 Span School. People with a
strong academic base but without & strong character base and balanced emotional confidence will not
serve our community in a positive manner. Therefore, we believe character development is a crucial
component of a student’s education. Character development will be modeled and promoted daily to
our students within the school day by all adults in the school community. However, it will be directly
taught in small group electives period as well as during our morning assemblies for elementary
school students. We will use a faculty-created curriculum using Character Counts as a base to work
on issues such as conflict resolution, friendship, bullying, self-direction, honesty, integrity, etc.

Electives: Students will study elective courses that align with and compliment their basis
curricula, studying arts, language, drama, and other areas of interest. Some, but not all, of these sub-
jects would be:

Drama and Theater: Students will be exposed to spoken word with Shakespeare/drama, beat mak-
ing, emceeing, and mural painting. Students will be given an opportunity to develop skills in speci-
fied areas of art in order to further develop themselves at their own pace.

Social Change Through the Arts: Students will learn about the history/origin and the interconnect-
edness of various genres of music/arts, the roles they played in society as forms of personal and social
expression, and examples of their expressions in modern times. For example, they will learn how
Reggae, Blues, Jazz, and Rock expressed the social climate of the times, exposed social inequalities,
and inspired self-empowerment for change. Additionally, students will explore the similarities of the
music genres through rhythm and drums. Teachers will also collaborate to support units of inquiry in
the core class as appropriate.
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Librarv and Multi- Media Technology: Students will be given the tools and skills to think criti-
cally, conduct research, develop fondness for books, share information, and use multi-media technol-
ogy to seek out resources. The curriculum will be developed by the Instructional Leadership team
using the California Technology Standards and the Language Arts Standard. The curriculum wili
support projects and units of inquiry being studied in the core class.

Foreign Language-Spanish: Students will learn Spanish as a foreign language.

Character Development: Students will learn conflict resolution, and develop social and emotional
skills and develop seif-confidence.

After-school Program: CRES#14 Span School will offer a variety of after-school programs
o meet the needs of students from lower- to upper-income backgrounds.
A two-hour-per-week tutorial program will be sponsored and taught by volunteer teachers.
L.A.’s Best, Beyond the Bell, Youth Services are provided when approved.

i. Autonomy: Describe how you will use curriculum and the instruction autonomy to maxi-
mize student learning. If seeking Pilot School Status, also discuss how the school will weave the
community, work-based and service learning opportunities inlo the curriculum to connect the class-
room to relevant real-world learning. '

Autonomy: The autonomy granted Pilot Schools will enable us to select, develop and im-
plement curriculum and instructional strategies for a more pertinent state-of-the art curriculum.,
Autonomy is the crucial element that allows CRES#14 Span School to implement its vision. Auton-
omy in curricutum will allow the use of integrated-curricular techniques such as conceptual leaming,
and the use of curricula taken from varied sources, such as the IB program. Staffing autonomy will
allow teachers to be selected for the school who have interest and experience in the described educa-
tional philosophy and curriculum. Scheduling autonomy will provide for effective project-based
learning without restricted blocked time. All of the curriculum and instructional methodologies out-
lined betow will use this autonomy.

if. Curriculum Development: If applicable, submit a timeline that outlines plans to de-
velop curricula for the proposed school prior to school opening.

After the Board announcement, the interim principal from the design team and the members
will hire staff as soon as possible. The listed textbooks including IB materials will be reviewed and
purchased by the newly hired staff and the design team. The textbook companies’ representatives
will provide professional development in summer 2011,

¢. Addressing the Needs of All Students: Articulate how the proposed instructional program will
reinforce a commitment to different methods of instruction to ineet the needs of all students, including
students of poverty, students with special needs, students with disabilities, Gifted students, English
Learners (EL) students and Standard English Learner (SEL) students, young children ages 0-5 (ele-
mentary school only).

English Learners: In order to individualize and differentiate instruction to meet each child's
needs, team teachers will provide homogeneous, heterogeneous or one-to one targeted instruction
throughout the day. For example, all students view a video on global water issues. One teacher then
may use the video as a demonstration of "persuasive essay" to some of the students, while another
teacher pulls English Learners from the group, to provide a vocabulary development session based on
the video. EL's will get more individualized assistance so that they can conceptualize these vocabu-
lary words in a small-group setting. This teacher will simplify the discussion of persuasive essays to
this group of students, so that they can acquire the concepts of persuasive essays through a less com-
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plex vocabulary.

In heterogeneous groupings, EL's can participate in project-based activity through peer-
learning. These students wilt deveiop their academic vocabulary by working together with students
from a higher academic level. In the muliti-age groupings, team teachers constantly use a variety of
group models to meet the individual students’ needs.

k CRES#14 Span Schoo! wil offer Spanish content classes to challenge all students. Bilingual
teachers and paraprofessionals will assist students in their English immersion classrooms with pri-
mary language support. There will be after-school, before school, and summer intensive English Lan-
guage development classes that will focus on vocabulary and oral fanguage development, reading and
listening comprehension, and speaking. There will be daily English language development (ELD)
instruction.

While a goal for English Learners is to become proficient in all domains of English language
fiteracy, they will be working toward this while, at the same time, striving for an equal proficiency in
Spanish. Goals for English-speaking students are the same, so both languages will be regarded as
assets rather than deficits.

Special Needs and the Disadvantaged: Through the experiential learning process and using
meaningful vocabulary, students with special needs will develop and sustain an academic vocabulary
with appropriate accommodations and modifications written in their Individualized Educational Plans
(IEP). As is evident, our student is actively accessing the four language arts domains (reading, writ-
ing, listening, and speaking) as well as applying mathematical concepts in real-life situations,
Mathematics based on project-based learning and discovery of number relationships through experi-
ential learning will also help students with special needs connect abstract symbols and relationships
with the real world. Teachers wili continue to use reality-based sequentially developed problem
solving for individual students so that students will conceptually understand.

By using these types of reality-based instructional settings, students with disabilities, and/or
from a low-economic status will be able to construct their own meaning and expand their academic
language by collaborative work. Students with disabilities, collaboratively working together with
general education students to complete projects or to solve problems, will be exposed to high aca-
demic language and also develop critical thinking and communication skilis.

In the classroom setting, cooperative model special needs classes will have lower class sizes
of 12-14 if the inclusive model is not appropriate for certain students with special needs. We feel that
the inclusive model at an early age will provide the extra assistance that students with special needs
require so that they can successfully access the general education curriculum alongside their typically

developing peers.

Gifted Students: In order to challenge each Gifted student in their strong area, team teach-
ers will structure the learning environment to be specificaily conducive for their learning. To use the
previous example, where all students view a video on global water issues, a teacher now pulis the
Gifted students to ask them to use websites to do further research on global water issues to identify
their roles as concerned citizens. The Gifted students work collaboratively to find and develop data
to clarify the issues, identify their stances and to plan their action steps toward their goals. Teachers
move from one student to the next, watching, listening, asking or answering questions, challenging
and offering suggestions.

Some other strategies to consider supporting the Gifted are to provide opportunities to pro-
mote specific strengths. Some Gifted students may show great tonal memory or the ability to make
up original tunes. These talents should be recognized immediately, and steps taken to provide them
with mentors from Los Angeles High School #9, Schoo! for Visual and Performing Arts, and/or from
our community sponsors such as the L.A. Chamber Orchestra.
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General Student Population: One of the powerful results of project-based teaching is the
creation of a true learning community where students are immersed into their own work intently. In
this situation they are constantly interacting and collaborating with one another. Students accelerate
their learning much faster in this type of setting, where teachers are always watching, listening, ask-
ing questions, challenging, and lending a hand. Every child is receiving differentiated support in this
type of instructional setting. Teachers take the role of facilitator or guide to chalienge students from
where they are, to where they can be, by differentiating projects, questions, and the process of as-
sessment. Every child blossoms in the project-based interdisciplinary learning environment.

d. Instructional Strategies: Describe the instructional strategies that will be implemented at your
proposed school to support the Instructional Program. Explain why these strategies are well suited
to address the needs of the student population you serve.

Multi-age grouping is discussed in detail in section 2a (Instructional Philosophy) above, un-
der the head “Multi-Age Grouping.” This strategy is proving to be an effective tool for all learners,
but it has particular applicability to the student population that CRES#14 Span School wil serve,
with its high ratio of immigrants from non-English speaking countries. English Learners who come
to the United States may be initially placed in lower grade-level mixing groups due to lack of aca-
demic language acquisition, However, due to the instructional strategies focusing on critical thinking
and project-based learning, students do not lose opportunities to perform to and even above their
grade-level state standards. Instead of being placed in a class below their abilities, due to language
constraints, the strategy of conceptual learning in a multi-age grouping and the dual language and
immersion instructional setting allows them to be challenged. Students continue to gain critical
thinking skills beyond their academic levels while learning English academic language

Conceptual Learning is another strategy that is discussed in detail in section 2a (Instruc-
tional Philosophy) above, under the head “Conceptual Learning.” Project-based instructional strate-
gies and the inquiry approach are essential instructional strategies to develop conceptual skills. Stu-
dents will be challenged to demonstrate what they learn in an authentic way, either by orai presenta-
tions, projects, dance and movement, music and rhythm, or written reports. What all these ends pro-
duce is the product of the students’ acquisition of concepts and skills. They are challenged to create
these end products by constructing meaning from where they were to the final goals. Gifted students
will probably produce much more complex products at the end of each theme, while students with
disabilities may be expected to produce much simpler ones. However, all these students are chal-
lenged to internalize concepts that became meaningful and comprehensive to them through their own
gxperiences.

The diverse student mix that will attend CRES#14 Span School will be particularly well-
suited to the Conceptual Learning strategy, as concepts are universal. English Learners will acquire
academic language as a natural result of the inquiry approach, and the cross-disciplinary nature of
Conceptual Learning will allow students to connect their knowledge to the real world around them,
instead of being focused on academic abstractions.

For Elementary Schools and High Schools Offering Services to Teen Parents and their Young Chil-
dren Only

e. Early Care and Education: Discuss how you will reach out to and address the needs of young
children, ages 0-5, and their families. Please refer to the Options for Including Early Care & Educa-
tion (ECE) in the Operations of an Elementary School located on the Public School Choice website fo
view a comprehensive list of possible strategies used by school operators to integrate child develop-
ment services in their program(s).
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CRES#14, in conjunction with the LAUSD Division of Early Childhood Education, is com-
mitted to providing a quality early education experience that will prepare students for success in
schoo! and life, while valuing and respecting the needs, languages, and cultures of all students, fami-
lies, staff and communities it serves. -Through state funding CRES #14 Span School will provide
children 0-5 and their families with the opportunity to participate in a high quality early childhood
education.

The State Preschool Program is a program for children ages three and four years old. Since
the State Preschool Program is located in the same campus as the rest of the grade levels of CRES#14
Span School, parents and the community will have easy access to get information about the program.
The State Preschool Program provides personalized learning experiences before children enter kin-
dergarten, and parent involvement and training are key foci of the program. The use of the primary
language is essential for pareat communication and to facilitate interactive parent dialogue, allowing
parents to be full partners in their children’s school success.

CRES # 14 Span School will apply for the opportunity to provide the California School Age
Families Education (Cal-SAFE) Program, which is a comprehensive, integrated, community-
linked, school-based program that serves expectant and parenting students and their infants and tod-
dlers. The Program is designed to improve the educational experience, increase the availability of
support services for enrolied teen parents, and provide child care and development services for their
children. Since CRES #14 Span School has teens, the school is committed to provide this program.

School Culture and Climate (4 pages + attachments if applicable)

This section is over-length because of the importance of the subject and the need fo show scheduling
in detail, rather than through appendices

a. Description of School Culture: Describe the culture and climate envisioned for the proposed
school, particularly as it relates to academic achievement, student motivation to succeed, personal-
ization and safety. Identify specific vituals, routines, activities, structures, efc. that will support the
achievement of the culture and climate envisioned. Discuss how you plan to introduce and implement
the rituals, routines, activities and structures with students, teachers, parents and other staff.

CRES #14 Span School will provide a safe, nurturing, and intimate PreK-8 environment
based on student social and emotional health, safety, trust, respect, and high expectations. The PreK-
8th structure allows the school to continue the relationship established with the students and their
families in the elementary grades with a seamless transition into the middle school grades, giving stu-
dents the security and time to develop the academic and emotional maturity required for success in
high schoo! and post-secondary education.

To teach students about social and emotional behavior, teachers, administrator, and staff will
emphasize to students the importance of respecting everyone, including themselves, regardiess of
ethnic background, gender, or religious belief. Visitors will have to check in through the main office
to receive a visitor’s pass in order to enter school grounds. Each adult who enters the campus will be
expected to model behavior that shows that he or she, and others, are valuable, respected, and respon-
sible. For general campus safety, the school will have a schedule of supervision established for the
faculty and staff so that there is no lapse in supervision of students by acults.

Staff will conduct ongoing training to provide direct instructions on expected social and emo-
tional behavior, and then reinforce them inside and outside the classroom. Some of the training and
programs offered will be:

1. Student Success Team: all members of CRES #14 Span School will support and share informa-
tion related to students with social-emotional and/or academic issues, and plan steps for im-
provement.

2. El Centro Del Pueblc will train families and staff on child abuse prevention, intervention for
neglected children, emergency services, youth counseling, and behavior change, delivered in a
culturally and linguistically appropriate manner that meets the needs of individual families
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3. Children’s Institute (CII) promotes the well-being of vulnerable children. Their aim is to heal
children who have been hurt, to protect them from getting hurt again and to provide families with
a holistic blend of clinical and community programs.

4, LAUSD behavior experts will train staff on a systematic behavior system on campus calied Best
Behavior, which combines four different support systems: school, classroom, family, and indi-
vidual student, into a single effective system.

5. LAUSD staff will provide training on a consistent, school-wide implementation of a social-
emotional learning program called Second Step, and curriculum and practices from the Passage
Works Institute that empowers students to be take responsibility for their physical and men-
tal/emotional health including fitness, good nutrition, maintaining a healthy weight, making
healthy life choices such as not smoking or abusing drugs and alcohol.

Students’ perfect and good attendance will be recognized on a monthly basis through assem-
biies, the school’s website, and certificates with incentives. Through theme-based interdisciplinary
instruction, cultural differences and positive behavior are taught and recognized. The various culture-
based projects will be displayed in the hallways and on the bulletin boards. Respectful, collaborative
partnerships between all members of the school community and the surrounding community partner-
ship organizations will maintain CRES#14 Span School as a protected place where everyone is val-
ued, respected, and feels safe. This will support students’ academic, social, and emotional growth,
resuiting in: better communication, more tolerance, a sense of belonging, teamwork ard leadership,
an improvement in students’ ability to cope with stress and change and develop self-discipline and
empathy.

b. Student Support and Success: Describe exactly what student success means at your proposed
school. How will your school motivate kids to come to school and stay in school?

Student success at CRES # 14 Span School will be measured by the growth students achieve
toward meeting their social, emotional, physical, and intellectual potential and their progress toward
becoming responsible, productive citizens, prepared to lead a diverse society. Students will be suc-
ceeding by all measures, demonstrating proficiency not only on the CST, but also developing their
creative talents in the arts, linguistic and cross-cultural proficiency in their second language, and their
potential as leaders and as collaborative members of a team and a community.

Students will be considered successful when they see beyond “rules” to empathy, and beyond
fulfilling mandated “service learning” requirements to finding meaning and purpose through giving.
They will also be recognized for efforts to improve the environment through responsible practices at
school and in the community. School staff and parents will develop and schedule monthly award
ceremonies where students can be recognized for their academic growth, artistic achievements, and
their service to their fellow students, the school or the community. We will seek to recognize their
courage and willingness to take risks and stretch beyond their comfort zones. Parents and our com-
miunity partners will be invoived in the awards ceremonies to emphasize the importance of their
achievements.

¢. Social and Emotional Needs: Describe the programs, resources and services (internal and exter-
nal) that your proposed school will provide in order to meet the sacial and emotional needs of the
students you serve. Explain how individual students will be identified and monitored on and ongoing
basis at the school. Describe how the effectiveness of these programs will be measured.

At CRES#14, the PreK-8th structure will create an intimate school climate, where school
staff know the students and their families and can make sure students don’t fall through the cracks.
Student Success Team (SST) or Case Study sessions will be held on a weekly basis on Friday after-
noon to identify the social and emotional needs of the students. The Student Success Team consists
of teachers, a psychologist, a counselor, an administrator, and representatives from El Centro del
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Pueblo, the Eco Center and the Children’s Institute. They will monitor each student’s progress by
conducting follow-up sessions after the first meetings.

While the curriculum and pedagogy will be designed to support the academic success of all
students, it is essential that the school also consciously guide students to develop the social and emo-
tional skills they will need in order to participate successfully as citizens in the diverse, changing
world of the 21 century. Social and emotional learning (SEL) is key to creating a school community
where students develop into responsible, confident, proactive, capable citizens who will make posi-
tive contributions to society. Arts education and project-based learning reinforce the goals in the so-
cial emotional curriculum. The school culture is also defined by the school-family relationship. In
order to create a school community, the school will develop a partnership with students’ families and
the larger community. United Teachers Los Angeles will provide the American Federation of Teach-
ers, Educational Research and Dissemination Program: School Family Community, a course based on
the work of Joyce Epstein, to schoo! staff in order to develop the knowledge and skilis to develop
these essential partnerships that will develop self-efficacy, academic achievement, and social respon-
sibility. Every student will have a Personalized Education Plan (PEP), which will be based upon his
or her instructional and emotional needs. Each student will be assigned to a team of teachers who
will provide culturally relevant and responsive instruction and follow his/her academic and emotional
progress. Partnerships with community organizations will allow us to refer families to additional
counseling and medical services when needed.

d. College and Career Readiness: Describe the specific programs that your proposed school will
provide to expose students to college and career opportunities as well as support them to be success-
ful in whichever pathway they choose.

In CRES #14 Span School, students will acquire specific skills, knowledge and experience in
arts, environmental issues and service learning. Additionally, they will focus on developing their
skills to their maximum potential by the time they graduate from the school. They will know that
neighborhood organizations are the partners who are providing resources, and they will serve back to
the community. Community partnerships listed in the Appendix (6) will support our students as
models and resources to promote college and career preparedness as an integral part of the culture of
the school. Students will be provided with job shadowing opportunities in the community.

CRES #14 Span school wilt hold a special summer program for sixth graders to help develop
their college awareness, and conduct career activities. 6™ graders will be studying about universities
from all over the world as a part of their theme-based instruction. The school will provide middle
school students with opportunities to do video conferencing with college students from all over the
world to learn about their experiences.

Central High School #9, School for Visual and Performing Arts will send their students as
mentors to serve students who demonstrate talents and/or skills, or need social and emotional support.
CRES #14 Span School students will be invited to their campus to see high school students perform-
ing dance, theater, instrumental music, and to see their {ine arts exhibits.

Grand Performances, one of the GAP organizations, will provide students with opportunities
to see professional musicians and dancers perform in a professional concert hall, so that students will
understand how important it is to go to college to refine their skiils. Several GAP organizations will
provide concerts, culturally relevant music and dance events. With an emphasis on arts education, we
believe students at CRES #14 Span School will be prepared for college and career success.

The Parent Center group will be created, and receive training on PreK-12 issues such as A-G
graduation requirements and CAHSEE. Parent education opportunities will include a focus on how
to help students at home, how to create a coilege-going focus, and how to maintain the vision of all
students focused on being college-prepared and career-ready
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e. Parental Involvement: Discuss strategies to authentically and meaningfully engage parents and
guardians in their children’s education. Describe in detail the programs or resources that the pro-
posed school will provide for parents and guardians.

CRES#14 Span School will be founded on a model of colizborative leadership, where all

members of the school community share decision- making, and parents are an integral part of this
community. The QOrganizational Team, which consists of a principal, elementary and middle Lead
Teachers, and a consulting retired administrator, will meet with schoo! staff and community partners
to create strategic action plans that outline multiple ways to meaningfilly engage parents. Some of
the action plans will include: :

L

ILead Teachers will be trained on Joyce Epstein’s Framework of Six Types of Involvement, which
focuses on techniques, some of which will heip design effective forms of school-to-home and
home-to-school communications about school programs and children’s progress. (Appendix 11)
The staff will be trained on the School Family Community, another course based on the work of
Joyce Epstein, in order to develop the knowledge and skills to develop essential partnerships with
parents.

Lead Teachers will train parents on Joyce Epstein’s Framework to help them learn decision-
making skills and leadership skills.

At the beginning of each year, parents wilt complete a Spanish/English survey, providing infor-
mation about parent work schedules, as well as special talents and interests parents possess. Lead
Teachers and the retired administrator will recruit parents into becoming council members, vol-
unteering, fundraising, grant writing, and art and campus beautification events. The information
will be placed in 2 database.

Parents will sign a compact every year to help their children complete weekly project-based
homework. Parents and children are asked to list what they are learning during project-based
homework. This list becomes part of a weekly written report, which is signed by parents and
children. Children bring the report back to school on Monday, and verbally explain what they
learned.

A series of workshops. such as a regularly scheduled Family Literacy Night and Family Concert
Events will be held in both English and Spanish. Local librarians, parents, and volunteers will
read stories in the library. Special reading events will be held on, for instance, Halloween, on the
school stage, with a haunted house setting. The Los Angeles Chamber Orchestra will provide
concerts for families, to help them learn the enjoyment and importance of music concerts.

At parent conference meetings, teachers and staff will show parents how they can be involved in
their child’s education both at home, at school, and in the community.

Through the Schoot Site Council and the Governance Council, selected parents will eagage in the
decision-making processes. A parent center will be set aside so that parents not only feel wel-
comed at the school, but also have a space in which to meet for leadership training, listen to the
community and share information with the principal.

Staff, community partners and parents will meet on a quarterty basis to monitor and evaluate the
progress of collaborations between the staff and parents, and refine the quality of parents” en-
gagement.

£ School Calendar/Schedule: Provide a copy of and describe the proposed school calendar and
daily schedule for both faculty and students. In your response, please discuss how students and fac-
ulty will be grouped for instruction; the target class sizes and teacher-student loads, and how the
proposed schedule promotes student achievement.

School calendar for faculty

We will follow the LAUSD’s traditional calendar with a total of 180 days of instruction. Teachers
will have ten days of professional development prior to the opening of the school as described in the
PD section and two pupil free days. Teacher working hours will be from 7:15am to 3:15pm with ad-
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ditional hours as needed after school each week to facilitate Student Clubs and tutoring. On Tues-
days, students are dismissed early, and teacher working hours will be from 7:15am to 3:30pm, to al-
low time for professional development and/or a monthly faculty meeting

School Calendar for students

Students will follow the LAUSD’s traditional calendar with a totai of 180 days of instruction. School
hours for students wili be:

PreK: 8:15 —11:15 a.m. (morning group), 12:00 — 3:00 p.m. (afternoon group)

K to 5" Grade: 8:00am-3:00pm

6™ to 8" Grade: 8:00 am to 3:15 pm

Above hours are for Monday, Wednesday, Thursday and Friday.

On Tuesdays, school hours for students will be: 8:00am-1:50pm (K to 8" Grade)

Weekly Scheduie for faculty and students:
K to 5* Grade:

Team teacher | Advisory meeting | Team teacher Advisory meet- | Team teacher
planning planning ing planning
Assembly Assembly Assembly Assembly Assembly
Math
Math Math Math Math Multi-age
Multi-age Multi-age group- | Multi-age Malti-age grouping and
grouping and | ing and Teaming | grouping and grouping and Teaming
Teaming Teaming Teaming
CORE/ CORE/ CORE/ CORE/ CORE/
Interdiscipli- | Interdisciplinary | Interdisciplinary | Inter- Interdiscipli-
nary Muiti-age group- | Mufti-age disciplinary nary
Multi-age ing and Teaming | grouping and Muiti-age Multi-age
grouping and | IB Curriculum Teaming grouping and grouping and
Teaming Theme IB Curriculum Teaming Teaming
IB Curricutum Theme 1B Curricuium 1B Curricu-
Theme Theme lum Theme
Recess Recess Recess Recess Recess
CORE/ CORE/ CORE/ CORE/ CORE/
Interdiscipli- | Interdiscipiinary | Interdisciplinary | Inter- Interdiscipli-
nary Multi-age group- | Multi-age disciplinary nary
Multi-age ing and Teaming | grouping and Multi-age Muiti-age
grouping and | IB Curriculum Teaming grouping and grouping and
Teaming Theme IB Curriculum Teaming Teaming
1B Curriculum Theme IB Curriculum IB Cusricu-
Theme Theme lum Theme
Lunch Lunch Lunch Lunch Lunch
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is designed so

signed so that ali

signed so that all

Service Learn- | Service Learning/ | Service Learn- Service Learn- Character
ing/Integrated | Integrated ing/Integrated ing/Integrated Development
Response 1o Response to In- Response to In- | Response to In-

Intervention tervention (RTT)- | tervention tervention

(RTI}- Targeted Learn- | (RTI)-Targeted | (RTI)-Targeted

Targeted ing Center Learning Center | Learning Center

Learning Cen-

ter

Spanish or Student: Spanish or Art, Spanish or Art, | Student: Psy-
Art, Technol- | Dismissal/ 1:50 Technology, Technology, cho-motor
ogy, Multi- Tuesday Tutoring | Multi-Media, Muiti-Media, development
Media, Music, | program Music, Charac- | Music, Charac- | Faculty:
Character Faculty: PD 2:00- | ter Building, ter Building, Student Case
Buiiding, P.E. | 3:30 BEARE: PEA(PE: Study

(P.E. Schedule Schedule is de- | Schedule is de-

teachers {ex-
cept Tues-

| days)

| LA’s Best,

| Beyond the

| Bell, Youth
Services

days)

LA’s Best, Be~
yond the Bell,
Youth Services

ers {except
Tuesdays)
LA’s Best, Be-
vond the Bell,
Youth Services

ers (except
Tuesdays)
TL.A’s Best, Be-
yond the Bell,
Youth Services

that all stu- students must students must
dents must take 200 min- take 200 min-
take 200 min- utes per two utes per two
utes per two weeks weeks
weeks

DAILY DAILY DAILY DAILY DAILY
Open play- Open playground | Open play- Open play- Open piay-
ground After school arts | ground ground ground
After school program After school arts | After school arts | After school
arts program Student Clubs program program arts program
Student Clubs | /Tutoring spon- Student Clubs Student Clubs Student
/Tutoring sored by teachers | /Tutoring spon- | /Tutoring spon- | Clubs
sponsored by | (except Tues- sored by teach- | sored by teach- | /Tutoring

sponsored by
teachers (ex-
cept Tues-
days)

LA's Best,
Beyond the
Bell, Youth
Services

Description of Terms:

Service Learning: based on the current theme, students are learning to work outside of the campus
on projects such as gardening, community research (Which streets are clean? Why? Do people need
education about littering? How?), planting flowers, story telling to senior citizens, etc. This “service
learning” is an integration of major core curricular areas
Response to Intervention (RT): At-risk students, English Learners who are not moving up fast
enough, RSP students, etc. come to this room to learn specifically targeted skills and concepts, such
as fluency, vocabulary development, fraction and decimal relationships, muitiplication tables, writing
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skills etc, Targeted skills change every two to three weeks, and students may come and go depending
on the skills being targeted. Individual assessment is made and carefully recorded and used for stu-
dent improvement.

Targeted Learning Center: This learning center is for at-risk students in Tier 3 and students with
disabilities. Instructional methods are carefully crafted to improve specific essential skills in math,

reading and writing with appropriate accommodations or modifications. A Special education teacher
and regular teacher co-teach at this learning center. Some students may move to RT1 groups or may

stay for a longer period of time. Individual assessment on specific skills, concepts and knowledge is
carefully monitored and used for student improvement.

1:50 — 3:00 - A typical student schedule:

40-min block | Monday Tuesday Wednesday Thursday Friday
Student A P.E./Elective | N/A P.E./Elective | P.E./Elective | N/A
1 1 1
Student B Elective N/A Elective Elective N/A
HEE. 1/P.E. HPRE.
(See electives on pp. 14-15)
6" 10 8" Grade:
Team teacher | Advisory Team teacher Advisory Team teacher
planning meeting planning meeting planning
Math Math Math Math Math
Multi-age Multi-age Multi-age Mutti-age Multi-age
grouping and | grouping and | grouping and grouping grouping and
Teaming Teaming Teaming and Team- Teaming
ing
CORE/Inter- CORE/Inter- CORE/Inter- CORE/Inter | CORE/Inter-
disciplinary disciplinary disciplinary ~disciplinary | disciplinary
Muiti-age Multi-age Multi-age Multi-age Muiti-age
grouping and | grouping and | grouping and grouping grouping and
Teaming Teaming Teaming and Team- | Teaming
IB Curriculum | IB Curriculum | IB Curriculum | ing IB Curriculum
Theme Theme Theme IB Curricu- | Theme
lum Theme
Recess Recess Recess Recess Recess
IB:CORE/ IB: CORE/ 1B: CORE/ 1B: CORE/ | IB: CORE/
Inter- Inter- Inter- Inter- Inter-
disciplinary disciphinary disciplinary disciplinary | disciplinary
| Multi-age Multi-age Multi-age Muiti-age Multi-age
grouping and | grouping and | grouping and grouping grouping and
- Teaming Teaming Teaming and Team- Teaming
| [B Curriculum | IB Curriculum | IB Curriculum | ing IB Curriculum
{ Theme Theme Theme IB Curricu- | Theme
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lum Theme

Lunch Lunch Lunch Lunch Lunch
Foreign Lan- | Foreign Lan- | Foreign Lan- Foreign Foreign Lan-
guage, Arts, guage, Arts, guage, Arts, Language, guage, Arts,
Media- Media- Media- Arts, Media- | Media-
Technology, Technology, Technology, Technology, | Technology,
Character de- | Character de- | Character de- Character Character de-
velopment or | velopment or | velopment ot develop- velopment or
PP P35, (PLE, P.E; (PE: ment or P.E. | P.E. (P.E.
Schedule is Schedule is Schedule is PR, Schedule is
designed so designed so designed so Schedule is | designed so
that all stu- that all stu- that all students | designed so | that all stu-
dents must dents must must take 200 that ail stu- | dents must
take 200 min- | take 200 min- | minutes per dents must take 200 min-
uies per two utes per two two weeks take 200 utes per two
weeks weeks minutes per | weeks

two weeks

Service Learn- | Student: Service Learn- | Service Arts Commu-
ing/Integrated, | Dismissal/ ing/Integrated, | Learning/ nity Volun-
Response to 1:50 Response fo Integrated, teers and Lead
Intervention Tuesday Tu- Intervention Response to | Teachers:
(RTI)- toring pro- (RTD)-Targeted | Intervention | Faculty:
Targeted gram Learning Cen- | (RTI)- Student Case
Learning Cen- | Faculty: PD ter, Targeted Study
ter, 2:00-3:30 Learning

Center,

DAILY DAILY DAILY DAILY DAILY
Open play- Open play- Open play- Open play- | Open play-
ground ground ground ground ground
After school After school Afier school After school | After school
arts program arts program arts program arts program | arts program
Student Clubs | Student Clubs | Student Clubs Student Student Clubs
/Tutoring /Tutoring /Tutoring spon- | Clubs /Tutoring
sponsored by | sponsored by | sored by teach- | /Tutoring sponsored by
teachers (ex- teachers (ex- ers (except sponsored teachers (ex-
cept Tues- cept Tues- Tuesdays) by teachers | cept Tues-
days) days) LA’s Best, Be- | {except days)

[.A’s Best, L.A’s Best, yond the Bell, Tuesdays) LA’s Best,
Beyond the Beyond the Youth Services | LA’s Best, Beyond the
Bell, Youth Bell, Youth Beyond the | Beli, Youth
Services Services Bell, Youth | Services

Services

(See the schedule description above.)

All attempts will be made to keep the class size under 24 students per teacher PreK-3" and 30

students per teacher 4-8"%, With the additional elective visual arts teacher and instrumental music

teacher, the teacher-student load will average out to approximately 24 students per teacher. However,




we are keeping the district norm in order to create release time during the day for teacher collabora-
tion and planning. Teachers will team teach in multi-age instructional settings to expose students to
their area of expertise and to build a sense of community. Students will participate in electives to be
exposed to a variety of forms of art as well as a second language and technology. For students who
need additional intervention in the form of the Learning Center, students will be grouped based on
need identified through assessment data. This will allow the intervention teacher to target instruction
when students are placed in the Learning Center rotation with quick and targeted intervention.

i Autonomy: Describe how the school will use scheduling autonomy to maximize learning time Jor
students and collaborative planning and professional development for the faculty and staff.

CRES#14 Span Schoof will use scheduling autonomy to have a longer school day for stu-
dents’ instructional time, and to ensure that certificated staff members have adequate time for profes-
sional development and collaborative common planning time.

1. Use of scheduling autonomy wilt help structure long periods of uninterrupted learning time for
meaningful implementation of conceptual learning through project-based instruction.

2. We will make use of scheduling autonomy to provide a structure that will provide coliaboration
time for the faculty. Tuesdays, teachers and administrators have a fonger professional develop-
ment. Teachers have team teacher planning time on Mondays, Wednesdays and Fridays between
7:15 - 8:00 a.m.

3. We will also extend the on-site working hours of the certificated faculty to accommodate team-
teacher planning and/or student advisory time before school for 45 minutes. In addition, teachers
will provide two additional hours of after-school student support per week through Student Clubs
and tutoring.

4. Each morning, the entire elementary school community will gather in assembly to reinforce our
sense of community and our expectations before going into instruction.

5. On Tuesdays, students will be released at 1:50pm and the faculty will have professional devel-
opment and planning.

6. We will further use scheduling autonomy to add elective slots throughout the week. This will al-
low further release time during elective slots for the core teachers to plan together as a grade
level, to prepare lessons, and plan an integrated curriculum.

7. Lastly, we will have an additional 10 days of PD during summer. This will allow the faculty to
open the school with a uniform mindset and a strong sense of teamwork.

g. Policies: For Independent Charter Schools Only
Not Applicable

4. Assessments and School-wide Data (4 Pages)

a. Assessment Philosophy: Explain the proposed school’s philosophy on student assessments.
Provide evidence that proposed school’s assessment philosophy is research-based and is aligned with
the school's proposed Instructional Program.

The school believes it is important to assess the development of cognitive, social, physical,
and emotional growth in children. The process students take in solving problems, creating products,
and arriving at answers is vital to the assessment process. Students should work in a variety of modes
of learning, but have the opportunity to be assessed from their modality of strength. For instance, a
student who is verbaily oriented will not reveal his/her abilities if tested using a visually oriented as-
sessment tool. That’s why teachers need so much more information than tests can provide before
they can judge whether a student is an analytical reader, a creative writer, or an advanced placement—
level mathematician. (Using Performance Assessment to Engage Preservice Teachers in Mathemati-
cal Discourse Denise R. Thompson-Article first published online: 17 MAR 2010}



CRES#14 Span School believes that multiple measures, using formal and informal assess-
ments, are necessary. This is because it is necessary to address a variety of purposes for accurate as-
sessment. A combination of traditional standards-based assessment, criterion-referenced assess-
ments, project-based/performance assessments, and ongoing (formative) assessments are necessary to
obtain a complete picture of students’ needs. When considering this variety of assessments, the pro-
ject-based assessment is crucial, because that often determines whether the chiid has integrated, and
can apply, learned knowledge.

Through the data gathered from formative assessments such as oral presentations, written re-
ports, and projects as culminating tasks of each unit of inquiry, teachers will improve instructional
methods and student feedback. Learning begins by first understanding the background of students.
Through the use of a home survey, teachers will establish a school/home connection, and allow par-
ents to participate in setting goals for their children. This is 2 part of the parent compact mentioned
ecarlier. Anecdotal records will allow teachers to observe and monitor growth in students. Data gath-
ered from these assessments will be used to determine whether students are making adequate growth
during the year. Based on the data, the teachers will adjust instruction, and use intervention or differ-
entiation strategies to allow students opportunities for optimum growth. Performance assessments
will be used to measure for mastery. Students will create electronic portfolios to demonstrate growth
and mastery of grade level standards.

We realize that summative tests have limitations, however, they do provide valuable data on
instructional programs and services being implemented. Through the use of unit assessments, diag-
nostic assessments, and standardized testing, we will evaluate how the programs are meeting the
needs of all students. The data will guide our curricular and instructional decisions for students as a
whole as well as for individuals. The faculty will meet weekly to analyze and discuss how to adjust
curriculum and assessment tools, and determine best practices for instruction. Curriculum and as-
sessment will always evolve to meet the needs of the ever-changing student body.

In addition, ongoing assessments aligned with state standards are crucial. We will use the
checklist or on-demand tasks to assess students’ acquisition of concepts and skills listed in the state
standards. This will be done on an ongoing basis to help students improve specific skills as needed.
This checklist and on-demand tasks will help teachers develop learning centers where students come
for a period of time for specific targeted intervention. This will be done during the electives period.

b. Autonomy: Describe how the school will use assessment autonomy to maximize student learning.

CRES #14 Span School will use assessment autonomy provided by the Pilot Model to apply
the Key Standards strategy, adapted from the Civitas School of Leadership. At the Summer Profes-
sional Development teachers will meet with their grade level to choose ten key standards per curricu-
iar area to focus on for the school year. These choices will be made based on student data analysis. In
language their students can understand, teachers will create indicators for each standard. These indi-
cators will make a rubric by which students can gauge their achievement toward mastery of the stan-
dards in each curricular area. A point scale will provide students and teachers with a quantitative
translation to be factored into the marks that students receive on their progress reports.

The schoo! will use assessment autonomy to maximize student learning, using flexible as-
sessment tools. The flexibility of using multiple measures as evidence of learning is part of our mis-
sion to meet the needs of all students. As a reflection of their yearlong academic learning, students
will develop an inquiry-based culminating project that demonstrates mastery of grade level standards.
Teachers and students will evaluate the projects based on criterion charts and rubrics. This and other
inquiry projects will provide students with an opportunity to problem solve, to think critically, and to
reflect on their learning. Students not making sufficient progress will receive one or more of the fol-
lowing services as support: summer school, learning center, and/or after school interventions.

In another use of assessment autonomy to maximize student learning, parents will receive
narrative reports three times a year. These reports will provide them a deeper understanding of their
child’s progress and development. Project-based performance assessments showing mastery of Cali-
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fornia and National Standards allow students more flexibility, choice, reflection, and self-assessment.
This will be done with the collaboration of teachers, students, the Instructional Leadership Team, and
Local District 4 experts during the start-up year. The school will use the modified LAUSD report
card system during this period. CRES #14 Span School will develop performance-based and criterion
referenced quarterly assessments in place of LAUSD quarterly assessments.

¢. Student Assessment Plan: Describe the school-wide assessment plan for the proposed school.
What formative and summative measure will you use to determine student progress and success?
Include a table that details specific auihentic formative and summative assessments (benchmark as-
sessments, developmental screenings, unit exams, state-required exams, portfolios, etc.) that will be
used for each grade level, the timing of their administration, the rationale for their selection and their
intended purpose.

CRES#14 Span Schoo! will impiement traditional standards-based assessment, criterion-
referenced assessments, project-based/performance assessments, and ongoing (formative) assess-
ments. Multiple assessment tools will display a complete picture of students’ progress. Project-based
assessment will determine whether the child has integrated, and can apply, learned knowledge. An-
ecdotal records about the student’s social-emotional behavior will be used to allow teachers to ob-
serve and monitor growth in students.

The foliowing chart lists the national, state, district, and classroom assessments to be sched-
uled each year, The exact dates and testing windows will be determined by the guidelines of the na-
tional, state, and district testing program in June,

Tests/Assessments Frequency Rationale/Purpose
Annual CELDT Yearly in September-October | Required state test that identi-
fies students who are English
Learners
Initial CELDT As needed from September- Required state test that identi-
June fies a student’s level of Eng-
lish proficiency
BEST As needed from September- Required state test that identi-
June fies the students eligible for
Title | funding
CST and CMA Writing Field Test Yearly in Required state test for 8th
September grade students
asr Yearly in May Required state test to measure
mastery of state standards
STS Yearly in May Required state test for Spanish
speakers
CMA /CAPA Yearly in May ‘Required state test for students
needing modifications
CA Physical Fitness Test Yearly from February-April Required state test for 5" and
7th grade students to measure
health and fitness
Project-based assessment, Ongoing for each unit of study | To measure authentic under-
such as oral presentations, standing of student learning
written reports, projects or
portfolios
On-demand tasks Ongoing To measure student acquisi-
tion of specific skills, knowl-
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edge and standards

To measure English learner’s
progress toward their annual
benchmarks

Developmental Screening Ongoing To measure student specific
such as identifving student disabilities or Giftedness or
with disabilities, Gifted and talent

talented

A standards-based inquiry pro- | The end of each unit of study To measure how students
jects problem soive, think critically,
reflect on their learning, and
demonsirate mastery of grade
level standards

Visual Art or Performance Art | Ongoing To measure how students
demonstrate mastery and tal-
ent

Student Success Team Ongoing To measure the development
of cognitive, social, physical,
and emotional growth in chil-
dren

Home Survey At the beginning of the school | To measure students’ social
year and emotional backgrounds

d. Assessment Development: Ifapplicable, submit a timeline that outlines plans to develop curric-
ula for the proposed school prior to school opening.

After the Board announcement, the interim principal from the design team and the members
will hire staff as soon as possible. The listed textbooks including IB materials will be reviewed and
purchased by the newly hired staff and the design team. The textbook companies’ representatives
will provide professional development in summer 2011.

e. Data Collection and Monitoring: Describe the school-wide data collection and monitoring plan.
What data, including I8IS, will the school collect to measure student progress? How will the school
use this data to inform programmatic and instructional decisions, assess student needs, intervene
with students who need additional help, improve instruction, make adjustments to curricula and other
school components and inform proféssional development?

CRES #14 Span School believes in multiple measures of formal and informal assessments 1o
be administered in an on-going cycle with teachers continuously assessing, planning, and implement-
ing. The school will use the data from all assessments for planning, goal sefting, and meeting the
needs of all learners. Collected data will include student portfolios, projects, report card
grades/narrative, ISIS (reclassification), attendance data, SST summaries, IEP information, My Data,
teacher and student feedback, and CST to measure student progress.

CRES #14 Span School will use the Integrated Student Information System (“[SIS”) to moni-
tor students’ attendance and reasons for absence, to identify students at-risk, to determine appropriate
programming for students and to monitor teacher qualifications. The school will use the data on an
ongoing basis.

The school will use the District’s Special Education Policies and Procedures Manual and
Welligent, which is a District-wide web-based software system for online IEPs, to identify students
with disabilities, to monitor their progress toward their IEP goals, to determine appropriate programs
and placement and to monitor MCD compliance. NCLB accountabilities will be used to measure
progress as well as LAUSD Modified Consent Decree Indicators to measure progress of students with
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disabilities.

Some of the strategies implemented will rely on the use of the District’s My Data tool, a
computer system that will be used to generate information for counselors, and easily and readily iden-
1ify students with risk factors that contribute to dropping out. This will support strategies for school
dropout prevention and to recover students who have quit middle school. Additionally, using the My
Data system, teachers will review information on a regular basis in order to monitor student
achievement, to identify students at risk, and to identify specific intervention strategies.

The input of parents, teachers, staff, and community members will be gathered in establishing
the school’s operational goals and metrics. The kind of operational goals set might include maintain-
ing 100% financial solvency, achieving a 95% employee retention rate, and ensuring that 100% of
faculty are highly qualified teachers. Every year, the operational goals and metrics will be used to
monitor the school’s progress, and corrective action will be taken when necessary to ensure a suc-
cessful school. In summary, The variety of data listed here will help turn CRES#14 Span School into
a learning organization capable of continuous introspection and improvement.

f. Graduation Requirements: for all middle and high schools, describe the proposed graduation
requirements, including how student progress will be measured to determine readiness to graduate.
CRES #14 Span School wil} prepare students from PreK through 8™ grade to acquire re-
quired skills, knowledge, and experience in their grade-level standards before moving to the next
grade level. Students will be required to produce and present projects, written reports, oral presenta-
tions, or PowerPoint presentations, using various grade-level standards and critical thinking skills.

The flexibility of using multiple measures will allow the school to measure students’ authentic under-

standing of the grade-level standards.

1. Students must be able to show excellent attendance records throughout the years at CRES #14
Span School. They should have none or few suspensions or expulsion records.

2. Students must exceed a minimum of 50 hours of service learning each year, and show they have
contributed effectively to the community. They wili create portfolios showing what they have
done to serve the community.

3. Students will demonstrate constant improvement in skills in arts or other curricular areas to show
that they have developed the adequate discipline and skills to move on fo high school. The part-
nership organizations and teachers will develop exact metrics to measure their qualifications.

4. Students wili be required to show that they can work collaboratively with their peers in the proc-
ess of completing projects. Specific rubrics and surveys will be established to measure this skill.

5. Students will develop the ability to communicate with others from other socio-economic and cul-
tural backgrounds. The process of communication could be demonstrated through the use of an-
other language, cultural understanding of other countries, and appreciation of their arts and food.

6. Students will demonstrate technological understanding through the creation of projects in media
such as podcasts, Garage Band, website creation, and video conferencing.

5. Professional Development (7 pages)

a. Professional Culture: Describe the professional culture you envision at the proposed school.
Explain how the professional culture you envision reinforces the Instructional Program outlined
above. Identify activities and structures that will support the achievement of the professional culture
envisioned. Discuss how you plan to introduce the activities and structures to teachers.

The professional culture at CRES#14 Span School will be a function of professional de-
velopment that will “deepen teachers’ understanding about the teaching/learning process and the stu-
dents they teach” (Darling-Hammond & McLaughlin, 1996). All stakeholders are part of the learning
community at schoel, using coliaboration, teambuilding, and leadership skilis to prepare students for
higher education. The professional development at CRES#14 Span School will foster the norms of
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continuous improvement and be viewed as a dynamic process in which every educator is committed
to professional growth as a life-long process.

This culture will directly reinforce the instructional goals of CRES#14. The professional
development plan at CRES #14 Span School will be directly aligned with the school’s vision and
mission of using conceptual learning, project-based, global critical thinking, and leadership as a proc-
ess of learning. According to Dr. Judith Wilde {2009), effective professional development is founded
on five principles to ensure student success: building on prior skills, knowledge, and expertise; en-
gaging participants as learners; providing practice, feedback, and follow up; measuring changes in
teacher knowledge and skills; and measuring changes in student performance. These principles will
be applied to professional development planning throughout the schooi year and across grade levels
at CRES #14 Span School.

To support the professional culture at CRES#14 Span School, the school will select a Prin-
cipal, Lead Teachers, and hire a retired administrator to plan the 10-day summer professional devel-
opment (August 2011) during spring 201 1. This planning group:

1. Will focus on team building, data analysis of incoming students, using My Data, and the philoso-
phy, mission, and vision of the school.

2. Will hire experts from UCLA and LAUSD to create a 10-day professional development on team
building, teaming, and collaborative planning.

Starting at the beginning of the school year, the Instructional Leadership Team (ILT) and the
Organizational Team will be created. The primary purpose of ILT will be to execute instructional
and professional development action plans to maintain the mission and vision of CRES#14 Span
School. The team wil! include the Organizational Team, and partnership organization representa-
tives. The team will also oversee school progress, data analysis, and recommendations for program
improvement. The team will meet on a monthly basis. The Organizational Team consists of a princi-
pal, elementary and middie Lead Teachers, and a consulting retired administrator. They will meet
weekly to coordinate scheduling, discipline pians, parent ¢ngagement, special issues, and meeting
district mandates. Lead Teachers will take the roles of mentor, coach and coordinator. These teams
wiil:

i. Develop a strategic action plan around instructional programs and professional development.

2. Share with teachers, partnership members, and parents to get their feedback.

3. Based on the shared action plan, prioritize various professional development topics with teachers
that may include, but will not be limited to, concept-driven curriculum, project-based instruction,
the International Baccalaureate Curriculum, teaming and collaborative planning, muiti-age group-
ing and differentiated instruction, performance-based assessment and rubric making, My Data
analysis, and parents and partnerships engagement.

4, Plan the first-year professional development sessions and dates, and share the plan with the Gov-
erning Board.

5. Execute the approved professional development plan and monitor the effectiveness throughout
the vear.

At the 10-day professional development session, teachers will be introduced to the structures
outlined above. Feedback wili be solicited at this time, and in the future as outlined. Teachers will
meet four times a week for Professional Development sessions (see 5b for detailed outline). Lead
Teachers, who will be co-members of the Organizational Team, will provide 2-way feedback, which
will flow upwards to the Organizational Team, whose decisions and strategies will be determined
partially by this feedback; and downward, to the teachers, who will be continually “in the loop” of
ongoing plans and strategies.

b. Professional Development: Describe what effective Professional Development (PD) will look like
at your proposed school, Identify the school’s goals and strategy for ongoing PD. Explain how the



PD plan will be driven by data io build coherence and support the instructional program as well as
build capacity to improve teaching and learning, school performance and student achievement. How
will the PD program be differentiated to support teachers at various stages?

The professional development plan for our schoot is intended to be innovative, conceptu-
ally focused, personalized, and built on strong research-based models. Teachers and administrators
need to feel that professional development will promote their professional growth and experience.
CRES#14°s professional development will foster collegiality, build consensus, and contain avenues
for input and feedback from Lead Teachers, partnership organizations, assessment and other data, and
the teachers themselves.

The goais of professional development will be to meet the needs of teachers and adminis-
trators, and fit into the vision, the mission, the curricula, and instructional methods of the school. The
Leadership Team, with the Governance Council, will develop a short-term and a five-year plan to
achieve various professional development goals. Professional development will be provided
throughout the year in a variety of formats. These sessions will also allow staff to engage in problem
soiving for nuts-and-bolts concerns closest to their classroom. They also create opportunities for
common planning time and to model good teaching strategies. These discussions will also provide a
venue for the interdisciplinary review of best practices in project-based instruction, use of technol-
ogy, and protocols for examining student work,

Data Analysis and Application: CRES#14 Span Schoo! will start every year with a 10-day
summer PD where the main focus will be team-building, to ensure a coliaborative community fo-
cused on our mission and vision. Besides creating a stronger, more cohesive faculty, the staff will
have hands-on training on various topics such as the IB curriculum, assessment measures, arts and
ecology, multi-media, character-building and service-learning programs.

During the 10-day summer professional development, teachers will analyze student assess-
ment data to inform yearly growth. Quarterly PD sessions will be used to review both formative and
summative assessment data across content areas. Results of this analysis will inform subsequent pro-
fessional development sessions. Teachers wili become proficient at disaggregating, analyzing, and
interpreting student data sets using the cycle of inquiry. Teachers and staff will use My Data and
other authentic assessment measures such as students’ projects, written reports, and portfolios, to de-
velop collaborative methods and protocols for looking at the data in an objective manner.

Scheduling autonomy allows us to set aside weekly school-wide PreK-8th professional de-
velopment time. Tuesdays from 2:00-3:30 and Mondays, Wednesday and Fridays from 7:15 -8:00
a.m. will be scheduled for professional development and co-planning. Tuesday’s professional devel-
opment will be used to develop school-wide programs such as project-based instruction, concept-
driven curriculum, team teaching, multi-age grouping and differentiated instruction, how to integrate
arts and science in a concept-driven curriculum, how to include students with special needs in an in~
clusive way, and how to start a dual language program. In addition to Tuesday’s sessions, teachers
will have 45 minutes before school for collaborative team teacher planning, professional development
needs, assessment, unit planning, content area planning, and preparation.

In order to differentiate professional development to meet the individual needs of teachers,
CRES #14 Span School will:
Collaboratively share ideas from research-based articles and websites.
Send teachers to mearingful conferences.
Hold voluntary professional literature reading time on weekends.
Provide on-site professional development-facilitated teachers who are expert in various areas.
Provide coaching sessions to observe collcagues.
Provide time to attend online conferences.

O WE RS R e
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7. Provide a partnership mentor to teachers who need specific assistance.

Some professional development will focus on themes and topics for all teachers and adminis-
trators, while some will focus on differentiation, taking into account strengths and areas that need
improvement. This approach is 1o promote success, not faiture.

¢. Teacher Orientation: Describe the induction program for new and existing teachers. Discuss
how this program will prepare teachers to deliver the proposed curriculum, utilize the instructional
strategies and differentiate instruction.

CRES#14 Span School will ensure that the assignment for each beginning teacher occurs
within the first 30 days of initial teacher participation in the induction program, so the teacher and the
advisor teacher can begin to develop a professional induction plan. The principal and the Lead
Teachers will create and articulate a research-based vision for the teacher’s preparation that is respon-
sive to California's adopted standards and curriculum frameworks. The new and existing teachers in
the induction program will be expected to develop English language skills, including reading, among
all students, including those for whom English is a second language, and to develop knowledge
about diverse abilities, and cultural, language, ethnic, and gender diversity. The supporting staff,
which is Lead Teachers, advisory teachers, and the principal, will implement an assessment and
evaluation system for their improvement.

The Principal and Lead Teachers will also identify experts in various disciplines on campus
who can assist new teachers or existing teachers who need guidance. They will meet with the In-
structional Leadership Team and the partnership organizations to reach out to colleges and universi-
ties to broaden the professional community. The Leadership Team and Lead Teachers will provide
support for teacher development. They will work to continuaily improve the effectiveness
of classroom professional development, recognize excellence, and reach out to those who need fur-
ther guidance by providing differentiated professional development.

4. PD Calendar: Provide a tentative PD calendar/schedule that illustrates your allocation of time
for PD activities throughout the year, including summer and collaboration time during the school
day (if applicable). The calendar should include the areas of focus in support of the instructional
program and the format of the PD. Additionally, discuss how the school calendar, daily schedule,
interim assessment process, and staffing plans align with this calendar.

The Organiza-| 1.ead teachers
tional Team meet with
principal to
discuss need
and submit
agenda

Teachers

Team collabo-
rative planning

Team collabo-
rative planning

and sharing and sharing and sharing
instructional instructional instructional
ideas ideas ideas

Team collabo-
rative planning
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2:00 ~- 3:30 1:50 — 3:30

Schoolwide Case Study

professional SST

development Differentiated
Instruction

Professional Development will include the 10-day PD in summer and some on: Saturdays in addition
t0 ongoing professional development described above. Below are some of the topics that will be
covered on Tuesdays and the 10-day summer PD:

Core Curriculum Training: The purpose of core curriculum training is to ensure authentic program
implementation and to develop teaching strategies that best align with program implementation. Pro-
gram publishers will facilitate core curriculum professional developments during the Summer Insti-
tute and throughout the year as needed. PD will be provided for Everyday Math, Connected Math,
SCALE, FOSS Kit, GEMS and the 1B Curriculum when funding is avaiiable.

Project-Based Learning: PD will be provided on the philosophy and theory of project-based learn-
ing in the classroom. Teachers will apply the design principles for creating and managing standards-
focused projects that align to the school vision of integrating inquiry into cross-curricular instruction.
Trainings will inciude discussions on teacher facilitator rofes and collaborative accountability to en-
hance the way teachers deliver instruction to fit student needs.

Multi-age Grouping and Differentiated Instruction: Professional Development will assist teachers
in developing quality whole group instruction and follow-up small group instruction that is differenti-
ated, reflecting student needs. This training will include access to leveled materials from core cur-
riculum programs and to flexible grouping strategies to meet instructional levels. Trainings wili in-
clude discussions on teacher facilitator roles and collaborative accountability to enhance the way
teachers deliver instruction to fit student needs.

Readers & Writers Workshop: Lucy Calkins’ (R. Fietchers, Debbie Miller, Keene / Zimmermann)
approach to Writer's and Reader’'s Workshop offers a structure that allows our students to actively
engage and experience what real authors and readers do. It also takes a developmental perspective
that builds on writer and reader strengths while providing individual support where growth is needed.
Inner-City Arts: The Creativity in the Classroom Series is a 35-hour class that meets on Saturdays
and is designed for teachers at all grade levels with a full range of experience in multiple art forms.
Workshops provide teachers with meaningful strategies to integrate the visual and performing arts
into the classroom curricufum in support of student achievement. The Bridges to Classroom Integra-
tion Series is available for teachers whose students participate in the Inner-City Arts instructional
programs. This class provides connections, both in content and methodology, between the work
teachers do with their students in our studios and the work they do in the school classroom.

Data Analysis and Application: During the 10-day summer professional development, teachers will
analyze student assessment data to inform yearly growth. Quarterty PD sessions will be used to re-
view both formative and summative assessment data across content areas. Results of this analysis
will inform subsequent professional development sessions. Teachers will become proficient at disag-
gregating, analyzing, and interpreting student data sets using the cycle of inquiry. Teachers and staff
will use the Data Wise modei to provide collaborative methods and protocols for looking at the data
in an objective, reflective, interpretive, and decisional manner. (Appendix 15)

Technology: Teachers will receive PD to enhance their know-how in the use of technology in the
classroom. Technical support will also be provided for more specialized projects, such as the Digital
Portfolio for Teachers and the ePortfolio, which stedents wili put together to document learning
growth. Lead Teachers will organize professional development aligned with The Mind Institute that
fosters the development of critical thinking skills as well as probiem solving skiils for English Learn-
ers.
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The International Baccalaureate Curriculum: Teachers will receive a one-week conference when
the funding becomes available. Teachers will iearn how to interconnect standards from various sub-
jects under a certain theme. They will learn how to create open-ended questions, develop project-
based assessment, and use local and global issues in their instruction. Additionally, when we begin
the process to become an International Baccalaureate school, we will engage in extensive inquiry-
based professional development with international curriculum consultants, and through IB seminars.

Based on the ongoing needs that present themselves throughout the year, teachers will assist
in designing PD’s using in-house experts, as well as inviting outside experts. As the issues at hand
are worked on, the actual results of our efforts will be brought to the table and addressed in a constant
effort for continual improvement. In preparation for the opening of the school, the areas most in need
of professional development will be covered first as described in 5b, and the foliowing will be added:
Service oriented learning, the cross-connection of arts and academics, and how to build a sense of
community and trust within our faculty. PD in these areas will be provided by outside experts who
are knowledgeable in these fields. We will “front load” our educators with this knowledge before the
start of the school year.

Throughout Tuesday PD sessions, the staff will:

1. Participate in an experiential-education program that will encourage individuals/groups to fry
new things, and stretch beyond their comfort zone

1. Set group goals, discuss new challenges, and encourage group members to share their own learn-
ing process with one another

2. Develop more effective interaction in areas such as teambuilding, communication, problem solv-
ing, conflict resolution, and leadership

3. Participate in professional development held by various Echo Park Partners such as the Grand
Avenue Partners, the Tree People, the Eco Center, L.A. Chamber Orchestra and Cal Arts

4. Discuss the creation of & positive school culture (Best Behavior)

5. Focus on continual development and implementation of the curriculum, analysis of data, and con-
tinual development and refinement of assessment tools

As the school year evolves, new needs will arise from discussions at faculty meetings, team-
teacher meetings, and the Friday Student Case Study meetings. The topics that we need to learn
about will surface, and professional development will be modified accordingly. The structure of this
development will be: learning more about how to address the issues, implementing possible solu-
tions, reflecting and analyzing the effectiveness of our actions, and then refining again. The ultimate
goal is to continue to learn together how to deal with the problem or goal, and engage in continuous
dialogue about learning in order fo raise student achievement and success.

In support of our efforts to develop as professionals, we will use pre-existing as well as
newly developed protocols to guide our discussions and analysis of issues and results. Examples of
these protocols include: examining student work, description of the issue/goal at hand, hearing from
an expert as needed, implications for classroom practice, reflecting on the practice, and lesson stud-
ies. When assisting each other in developing as teachers using actual classroom observation, proto-
cols for peer observation may include: using a video camera, focus point (pinpointing a focal point
for observation), and interesting moments (discussions of shared experiences to learn). This part of
professional development will be done using the Cognitive Coaching Model, utilizing the conference
formats outlined in Cognitive Coaching: A Foundation for Renaissance Schools by Arthur Costa and
Robert Garmston. In addition, teachers will continue to foliow current research in the arca of educa-
tion through professional literature circles conducted during their morning planning meetings, and
abetted by voluntary weekend reading of professional literature,

e. Program evaluation: Describe how the PD program will be evaluated to assess its success and

effectiveness on an ongoing basis. Discuss how the program will be modified to address areas of
need that are identified.
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The process of evaluating our professional development follows Guskey's (2006} recommen-

dations, which are well aligned with our philosophy of professional development. (Appendix 16)

1. Clarify the intended goals. The first step in any evaluation is to make sure your professional
development goals are clear, especially in terms of the results you hope to attain with students
and the classroom or school practices you believe will lead to those resuits. Change experts refer
to this as “beginning with the end in mind,” or “working backwards.” It is also the premise of &
“results-driven” approach to professional development (Sparks, 1995, 1996b). This step should
include consensus of stakeholders on the value of the goals; determination that they are realistic
and appropriate in their context; determination that they are supported by research and achievable
within the budgetary restrictions prevailing.

2. Determine how the goals can be assessed. Decide up-front what evidence you would trust. En-
sure that evidence is appropriate, relevant to the various stakeholders, and meets at least minimal
requirements for reliability and validity. Keep in mind, too, that multiple indicators will probably
be necessary, in order to tap both intended and possible unintended consequences. This step
should include determining how evidence will be gathered, and consideration of intermediate in-
dicators that could identify problems, or be predictive of final results.

3. Gather and analyze evidence on participants” reactions. At the completion of both structured
and informal professional development activities, collect information on how participants regard
the experience. Generally, responses should be kept anosymous to ensure more honest reactions.

4. Gather and analyze evidence on participants’ learning. Develop specific indicators of suc-
cessful learning, select or construct instruments or situations in which that learning can be dem-
onstrated, and collect the information through appropriate methods.

5. Gather and analyze evidence on participants” use of new knowledge and skills. Develop
specific indicators of both the degree and quality of implementation.

6. Gather and analyze evidence on student learning outcemes. Considering the procedures out-
lined in Step 4, collect the student information that most directly relates to the program or activ-
ity’s goals. Be sure to include multiple indicators to tap the broad range of intended and possible
unintended outcomes in the cognitive, affective, and psychomotor areas,

7. Prepare and present evaluation reports. Develop reports that are clear, meaningful, and com-
prehensible to those who will use the evaluation results. In other words, present the resuits in a
form that can be understood by decision makers, stakeholders, program developers, and partici-
pants. Evaluation reports should be brief but thorough, and should offer practical recommenda-
tions for revision, modification, or further impiementation. In some cases, reports will include
information comparing costs to benefits, or the “return on investment.”

f Autonomy: Describe how the school will use professional development autonomy 1o create a pro-
fessional learning community in which faculty have time to collaborate to improve instructional prac-
tice and student learning.

Professional Development Autonomy will provide the school community with opportuni-
ties to select topics that are aligned with the school’s mission and vision rather than being restricted
to the District’s requirements. Professional Development autonomy wiil allow the school to select
topics that are authentic to its curricular programs and teachers’ individual needs. Autonomy will
give CRES#14 the ability to present PD’s that will be directly aligned with the school’s vision and
mission of using conceptual learning, project-based, global critical thinking, and leadership as a proc-
ess of learning. All stakeholders are part of the learning community at school, using collaboration,
teambuilding, and leadership skilis to prepare students for higher education. The professional devel-
opment pian for CRES #14 Span School is intended to be innovative, conceptually focused, personal-
ized, and built on strong research-based models.

The professional development at the school will address access and equality in the classroom,
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will be planned in collaboration of teachers, administrators, parents, community and partnership or-
ganizations, Some of the professional development sessions are differentiated depending on the in-
terest, experience and skill levels of each teacher.

CRES#14 Span School will start every year with a 10-day summer session and end with two-
day reflective sessions. At the end of the year, staff will refiect, using various student projects, on
students’ data available in My Data, peer-coaching anecdotal records, community and parent feed-
back, and surveys. The results will be used to plan for the following year.

6. Serving Specialized Populations (4 pages + attachments)

a. Special Education: Explain how the proposed school will implement and monitor the special
education compliance processes as well as instruction including assessment, Individualized Educa-
tion Plans (IEP 's) and the provision of special education supports and services utilizing the District’s
Special Education Policies and Procedures Manual as required by the Modified Consent Decree.
Please complete the plan in Appendices C, D & E.

Special Education; CRES 14 will follow special education protocols required by the Indi-
viduals with Disabilities Act, the Federal law governing special education. The staff will ensure that
“a free appropriate public education is available to children with disabilities residing in the State be-
tween the ages of three and 21, including children with disabilities who have been suspended or ex-
pelled from school.” It is the commitment and obligation of the school, its staff, and the LAUSD to
ensure that students with disabilities have available to them a free and appropriate public education
(FAPE). Therefore the following system will be established at CRES #14 Span School to implement
and monitor Special Education compliance, instruction, assessment, and the Individualized Educa-
tional Programs (1IEP’s).

Instructional Program: Throughout the world, educators are seeking ways to create schools
that promote justice and enhance the learning and performance of all children. They are discovering
that old patterns of segregating students by race, gender, culture, language, and ability model oppres-
sion, reduce effective learning, and prevent the development of relationships among diverse children.
Innovative and concerned educators are seeking to create inclusive schools where diversity is valued
and children of great differences learn together. Teachers and staff will welcome all students at
CRES #14 Span School, from the Gifted to the severely disabled. This will mean shifting special
education, Gifted, at risk, and other students from separate classes into general education and redes-
igning the role of general and special education teachers, specialists and the school community to
provide support for inclusive teaching.

Assessment: Since the needs of each student with a disability are unique, the staff will set

forth a process to determine a child’s FAPE. The following are the key steps in the process:

1. A parent or school staff member makes a written request for a special education assessment.

2. A special education assessment plan is developed.

3. The parent is provided the special education assessment plan within 15 calendar days of receipt
of request. Parent approves, signs, and returns the assessment pian.

4, Assessments are conducted and reports are prepared.

An IEP meeting is scheduled and team members notified no later than 10 calendar days prior to

the scheduled date of the meeting.

6. An IEP meeting is held within 60 calendar days of receipt of the signed special education as-
sessment plan.

7. The IEP is implemented immediately.

8. The parent is provided reports on the student’s progress as often as parents of general education
peers are provided reports on student progress.

9. Another IEP meeting is held to review the plan within one year of the previous IEP meeting.

Lh
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General and special education teachers will be trained in co-teaching, and in steps to create
an inclusive school for children who are mild fo moderate, or moderate to severe. With the support of
Support Unit East and the part-time retired administrator (who spear-headed the inclusive model
while she was a director of Special Education), the school will successfully implement the inclusive
model. The progress of the inclusive model will be carefully monitored and teachers will be sup-
ported, so that they will believe that that this model will work effectively for all children and will
have the expertise to make it happen.

Modified Consent Decree: The following procedures will take place to implement and
monitor the federal law and the Modified Consent Decree:

1. Search and Serve: The mechanism for implementing the procedure is the District’s Student En-
rollment Form that must be completed by parents at the time they are enrolling their child. This
wilt help identify and serve students who require or may need special services when they enroll
in the school.

2. The office staff will be trained to implement and monitor this section. If questions occur, the
staff will refer to the administration.

3. Any person who believes that a student has or may have a disability and requires special educa-
tion and related services may make a formal request for special education assessment.

4, The request must be processed in a timely manner so that the assessment plan will be developed,
signed by the parent, and the assessment conducted by a school psychologist.

5. This process will be implemented and monitored by a special education office technician and a
school psychologist.

6. The Individual Education Program (IEP) will be developed after the results of the assessment.
The IEP is a written document that describes the District’s offer of FAPE and agreed to by a
team, at a meeting, that documents:

If the student is eligible for special education and related services.

The student’s present levels of educational performance and needs.

The goals and objectives that the student is to achieve.

The special education, related services, accommodations and modifications the

student needs and will receive.

e. The appropriate placement for the student.
£, How the student’s progress will be assessed and reported.
IEPs that meet legal requirements and address student needs are the cornerstone of an effec-
tive special education program. The whole process will be implemented and monitored by the IEP
team members and an administrator.

f O O @

Transition services, including a transition plan, will commence at age 14 or younger when
appropriate. Transition services are a set of coordinated activities to assist a student's movement from
school to post-school activities. These services are designed to help the child adjust to life after he or
she is no longer eligible for school-related services. The law requires that transition services be pro-
vided to all students with disabilities, beginning at fourteen (14) years of age or younger, if appropti-
ate. When appropriate, the IEP team will plan and oversee the implementation of these transition
services. The whole process will be implemented and monitored by the IEP team members and an
administrator.

Monitoring: CRES #14 staff will conduct internal monitoring of its special education proc-
esses. At the beginning of each school year, with monthly revisions, a school wide IEP Master Plan
Schedule will be developed that inciudes every chiid that receives special education support services.
This schedule will help ensure that important mandates legislated by the Modified Consent Decree
are met. This calendar will include TEP Due Dates, types of IEPs, such as Annuals, Initials, Transi-
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tions, Amendments, 30 day, and comprehensive three Year Reviews. The calendar also includes in-

formation about individual eligibilities, itinerant services, and placements. All of this information is

used to schedule and inform all IEP Team members of tentative 1EP meetings. A special education
office technician, an administrator and a RSP teacher will implement and monitor this calendar.

To help monitor students with IEPs, CRES #14 will also follow the guidelines set forth in the
Modified Consent Decree. Special education and general education teachers, the Instructional Lead-
ership Team, and an administrator will be trained annually by the Support Unit East to implement and
moenitor the following requirements:

I. Outcome 8 ~ Least Restrictive Environment - ensuring that all students are appropriately placed
and provided services in the Least Restrictive Environment.

2. Outcome 10 - Timely Completion of Evaluations - to ensure that 98% of all initial evaluations are
completed within the federal mandate of 60 days.

3. Outcome 13 - Delivery of Services - The District will provide evidence that at least 85% of the
services identified on the IEPs of students with disabilities have a frequency and duration that
meets 1EP compliance.

4. Outcome 14 - Parent Participation - to ensure that parents are aware of the IEP process and fuily
included as participants on an IEP Team.

5. OQutcome 15 ~ Translation of IEP meetings and documents will be provided for all parents and
languages.

Resources: Parents will have access to various special education resources provided by the
District such as Parent and Community Support, the Community Advisory Committee, the Special
Education Multi-Cultural Advisory Committee, and the Complaint Response Usit/ Parent Resource
Network.

Pareat and Community Support is a state-mandated committee that provides information, training
and support for parents of students with disabilities. It offers workshops and presentations at local
school sites and at Local District events. Their goal is to prepare parents to become effective partners
in developing education plans for their children,

The Community Advisory Committee is mandated by the state of California, and is composed of
parents, orofessionals and community members, who act to support students with disabilities.

The Special Edueation Multi-Cultural Advisory Committee is a parent advisory committee spon-
sored by the Division of Special Education for parents of students with disabilities and others. SE-
MAC sponsors monthly informational and training meetings related to subjects of interest to parents.
All parents and community members are welcome and encouraged to attend and participate in the
meetings.

The Complaint Response Unit/ Parent Resource Network helps the Division of Special Education
to respond to concerns of parents of students with disabilities.

Section 504 of the Rehabilitation Act of 1973 (Section 504) is a Federal civil rights statute
that prohibits discrimination/harassment on the basis of a disability in any program or activity receiv-
ing Federal financial assistance. Section 504 protects students with a mental or physical disability
from discrimination/harassment. Students are also protected from discrimination/harassment under
the law if they have a record of a disability or are regarded as having a disability but in fact are not
currently disabled.

Section 504 sets forth evaluation procedures to determine eligibility, to develop an accom-
modations plan, and to provide procedural protections. It protects individuals with disabilities from
harassment. It is important to note that any student eligible for special education and related services
is also protected from discrimination under Section 504. Compliance with Section 504 is the respon-
sibility of all school personnel and the operational responsibility of the general education program.
An administrator wiil monitor compliance, instruction, and evaluation of Section 504.
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2. Performance Management (2 pages + attachments)

a. Performance Goals and Metrics: Each applicant team is required to set clearly measurable
student performance goals and mission-specific goals that will measure the success of your innova-
tive school program. Schools will use the Performance Management Matrix, which will be available
on the Public School Choice website in the coming monih to provide this information.

b. Rationale: Discuss why the proposed school will track the mission-specific indicators selected.
N/A (See Monique Epps.)



COMMUNITY INVOLVEMENT
The Community Involvement section should demonsirate a proven commitment and overall capacity
to establish strong connections to the community where the proposed school will be located.
8. Community Analysis and Context (3 pages -+ attachments)
a. Description: Describe the community you seek to serve. Include an analysis of the strengths,
assets, values and critical needs of the community. Discuss your rationale for selecting this commu-
nity and why the proposed school aligns with community needs and expectations.

Echo Park is a Los Angeles community that embodies diversity in many different ways.
From its hilly residential areas to its flat, bustling commercial streets, the residents of Echo Park in-
clude many immigrants from the Philippines, Mexico, Central America, Cuba, and other countries, as
well as Los Angeles natives of many ethnic backgrounds. Echo Park has been changing over the past
decade, and many parts of the community are attracting writers, artists, musicians, and professionals
who are bringing gentrification to the area.

The diversity of the school children in the Echo Park area is apparent in the data from exist-
ing schools: some schools have a population that includes 20% English Learners, while English
Learners comprise over 60% of the student body of other neighborhood schools. At one elementary
school 39% are proficient and advanced in English Language Arts, while in a neighboring school
58% of students are proficient or advanced. Overall, middle school students score lower than elemen-
tary school students. At one middle school only 27% of 8® graders are proficient/advanced in ELA,
while 44% of 8" graders are proficient and advanced at another middle school. These data clearly
show much diversity in the community.

Spanish is the home language of the majority of students in Echo Park, and trends of Califor-
nia Standards Tests (CST) show that Latino students perform lower than average both in English
Language Arts and mathematics. It is important, however, to recognize that many other languages
are spoken in the homes in Echo Park. Tagalog, Korean, and indigenous dialects are a few of the
many other home languages of Echo Park students. Students from these racial/ethnic backgrounds
have a large gap between their present rates of proficiency and the Annual Measurable Objectives
(AMO) mandated rates. (Appendix 1) Predictably. the demand for English language acquisition still
remains high throughout the upper elementary schools to middie schools. One of the Design Team’s
objectives is to increase awareness of all students” heritage languages on our campus.

Assets: Another challenge that the diverse Echo Park community faces is that it must pre-
serve and maintain its many resources, while at the same time creating new ideas for improvements.
Some of the resources for students in this area include but are not limited to the following: Edendale
Library, the Farmers” Market, art galleries, murals, independent book stores, the Echo Park Film Cen-
ter, the Echo Park Historical Society, and the park itself, Echo Park. Many of the children in Echo
Park are not familiar with these community resources, although they live very close to them. The
Design Team is creating a plan that will integrate these resources into the curriculum, so that all stu-
dents will be aware of them.

The Design Team selected this school because the members’ interests and experience are in
areas of Los Angeles that are geographically and demographically similar to that of CRES #14 Span
School. Taken together, Design Team members have literally hundreds of years’ experience living,
working, teaching, and being a part of Echo Park itself or adjacent communities that share many of
the same characteristics as Echo Park. This is where the Design Team’s expertise lies. See 8b below
for more detailed data.

Needs: Judging from the data in Appendix 1, students who live in this community need a

strong concept-driven curriculum, through concrete experiential, project-based, and service learning,
which witi connect them with the real world and their cultural/social backgrounds. When these stu-
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dents are given opportunities to interact with peers and experts locally, nationally, or internationally,
they will get a broader feel for diversity. Students’ participation in a real-world activity will encour-
age them to do their best work, and see the relevance of core subjects in their daily lives.

Students need to be productive participants in their own neighborhood. Since the opportunity
for exploring their neighborhood is not always available to them, the school needs to help them gain
an awareness of their community, what it offers, and what it needs. Bringing all elements of the
community into the school will be essential in creating a strong experiential and project-based school
for these students.

The community also needs to have a PreK-8th™ grade span program. This structure promotes
a unified curriculum continuum aligned with the school’s educational philosophy and provides 6"-g™
grade students with opportunities to develop leadership skills. 6-8" graders need to become models
for elementary students to look up to. They will become mentors for students who do not do home-
work or peer problem solvers to prevent bullying and improve positive social interactions between
students. Students are much more likely to accept guidance from their peers, and, conversely, these
peers gain leadership skifis.

b. Background/ Support: Describe your team’s history and experience serving this or a similar
community. Demonstrate any exisling connections or partnership that your team has established
within the community. Provide a list of community leaders, groups, organizations, institutions or
individuals that have pledged support for the proposed school.

History and Experience: The Echo Park Community Partners Design Team consists of
regular and retired teachers, an administrator, Nationally Board Certified teachers, special education
teachers, a preschool teacher, a middle schoot teacher, Echo Park residents, current principals,
LAUSD instructional specialists, a retired financial director and a Local District 4 director. (Appen-
dix 2) All of them have been teaching in Northeast Los Angeles in areas where the students’ mix is
demographically almost identical to that of CRES #14 Span School.

The retired administrator served in East, Central and South Los Angeles, as a general and
special education teacher, mentor teacher, prineipal, Director of Special Education, and Director of
iDesign before her retirement. During her principalship, she maintained her school with an API *10”
amongst similar socio-economic schools for five years. She has a track record of generating good
results in CST, attendance, resources, and communication, and educating English Learners and eco-
nomically disadvantaged students.

The retired teachers are residents of Echo Park and were teachers in Echo Park for decades.
They are also bilingual in Spanish, and served English Learners for many years. They have long ex-
perience in successful bilingual programs and dual language programs.

The special education teacher teaches a successful preschool mix ¢lass in the Echo Park
neighborhood, and has credentials in multiple subjects: severely-handicapped and Early Childhood
Education.

One Nationally Board Certified teacher teaches students near the Echo Park area, and is [i-
censed as an Farly Behavior Intervention Counselor. She is also a resident of Echo Park. Her class-
room has been a model classroom, and many new teachers visit to observe her instructional delivery.

The other Nationally Board Certified teacher teaches highly Gifted students in a Highly
Gifted Magnet School in East Los Angeles. Her students have been actively involved in local and
global issues, and attracted media attention for their achievements.

Two parents are residents and teachers in the Echo Park area. Another parent is a volunteer
at one of the schools that wili feed to CRES#14 Span School.

The principals and the L.D. 4 Director have been serving in communities with student mixes
very similar to the ones in the Echo Park area. All of them taught a similar popuiation and are admin-
istrators in communities much like Echo Park.

The LAUSD instructional specialists have abundant educational experience in training teach-
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ers to teach in communities whose demographics are much like Echo Park. According to annual par-
ents’ surveys these schools have scored highly every year. (Appendix 2)

The Echo Park Community Partners include: Cal Arts will help the school develop mu-

sic-training programs and broaden access to quality arts education, The Harmony Project will pro-
vide curriculum and training for Preschool teachers, consultation in developing and implementing a
comprehensive, standards-based music curriculum for students in preK to 8" grade, and assistance in
developing a CRES #14 afler-school youth orchestra and band program. Grand Avenue Partners
will meet with the school team to explore their needs and goals to help them achieve their vision,
The Academy of Creative Education will help the school develop after-school arts programs. The
Los Angeles Chamber Orchestra will provide teachers with music-based lesson plans, invite fami-
lies to community concerts and students to concert halls to listen to the orchestra. Central LA New
High School #9 will plan collaboratively with CRES #14 to help develop effective art programs and
invite students to their rehearsal and music and dance performance. El Centro del Pueblo will ren-
der assistance as described below. (Appendix 6}

The Design Team is in the progress of forming more partnerships: with the Music Center,
The Cathedral of our Lady of the Angels, the Center Theater Group, Grand Performances, the Los
Angeles Central Library, the Los Angeles Master Chorale, the Los Angeles Opera, the Los Angeles
Phitharmonic, the Museum of Contemporary Art, Tree People, Eco Center, the California Institute of
Technology, The Sierra Club, The Children’s Institute, and the Echo Park community to support
service learning and diversity projects. {Appendix 6)

Here are some detailed examples of how these partnerships will work: with the support of
the Harmony Project, preschool and kindergarten parents will learn a music-based intervention pro-
gram. TFamilies will be given opportunities to learn to enjoy and feel the importance of classical mu-~
sic. With CRES#14°s instrumental music teacher, the Harmony Project and GAP will help develop
an after-school youth orchestra. Middie-school students will be selected for arts lessons with the
support of the GAP, who will provide opportunities to use their facilities, equipment, and training.
The Los Angeles Chamber Orchestra will invite students to concerts several times a year, and provide
teachers with music-based lesson plans.

The Children’s Institutes will help parents learn the importance of maintaining good health,
social and emotional balance, and parenthood. The institutes will use parents’ cultural backgrounds
meaningfully to support parents.

El Centro del Pueblo will provide social services in an effort to improve the quality of life for
the youth and families of Echo Park. The organization will respond to the needs expressed by the
comniunity or the needs evident to staff through their work with ‘at-risk” populations. The organiza-
tion will also provide job training, family preservation services, child abuse prevention training, in-
tervention for neglected children, emergency services, youth counseling, behavior change outreach,
and a family development network of services delivered in a culturally and linguistically appropriate
manner that meets the needs of individual families.

United Teachers Los Angeles will provide the American Federation of Teachers, Educational
Research and Dissemination Program: School Family Community, a course based on the work of
Joyce Epstein, to staff, parents and community members in order to improve the school’s programs of
family involvement and community connections. They will also focus on the dynamics and effects of
school leadership for partnerships, the organization and results of interactive homework in the ele-
mentary and middle grades, and antecedents and effects of parent social networks on family involve-
ment and student learning and development.

Central L.A. High School #9, School for Visual and Performing Arts, will visit 6-8" graders
as mentors, to show them how to be effective leaders in school. They will show the importance of
discipline in developing skills, with the goal of improving performance in various arts, and teach
younger students to draw, dance and paint. They will aiso show students how to outreach to the
community for resources, how to speak in public, ete.
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At CRES#14 Span School, students and parents will be expected to become active members
of the local and global society, as they receive opportunities to grow. All PreK-8th students will be
expected to work with the community and complete service projects in which they will participate
during their unit of study. Numerous opportunities wiil be planned for family and community en-
gagement through student exploration of the “self, local, national, and global” units, as family and
community engagement is the foundational base of our curriculum, Some of the service learning may
include planting trees and flowers in the neighborhood with the support of the Tree People. English
Learners and parents with English as a second language will learn academic language as they learn
the technical aspects of the process of horticulture. Simultaneously they will come to understand the
impostance of maintaining greenery in the neighborhood. All students, including English Learners
and students with disabilities, will grasp the process of service learning more effectively through
these types of hands-on activities.

9. Community Engagement Strategy (2 pages)
a. Engagement Plan (2 pages) Explain the team's vision for engaging the communily and the under-
lving theory that supports it.

The vision of CRES #14 Span School is that every student will successfully complete high
school and graduate career-ready and college prepared, in order to become a productive member of
the local and global community. The community, and especially the parents, will have an active and
important role in developing and realizing the school’s vision. They will be active, not passive, con-
tributors and team members, and their input and influence will affect every aspect of the school’s
functions and performance. They will be important members of the leadership team with defined
roles in everything from school operations fo staffing. There is a strong focus on creating a commu-
nity among administration, faculity, staff, parents, partnership members, and students. With respect
and communication among these participants, student performance will be the key focus, There will
be a proposed leadership structure that will altow and expect ali stakeholders of the school to share in
leadership and decision-making that is focused on student achievement.

Staff and parents wili have a variety of avenues in which to provide input for the decisions
made for the benefit of the students. This model wili promote a culture of shared responsibility and
decision-making that wilf encourage parents to get actively involved through:

1. Multi-dimensional communications from home to school and school to home.

2. Monthly recognition of parent volunteers.

3. Monthly school newsletters, recognizing student, parent, community and partners’ achievements.

4. Bulletin boards and posters throughout the school recognizing parent, community, and partners’
engagements.

Our vision is aligned with philosopher Henry Giroux’s critical pedagogy. Giroux “...believes
that knowledge originates in social interaction...[and] that social relationships must be understood in
the context of power.” (Spring, Joel. (2002). Conflict of Interests: Fourth Edition). He believes that
the purpose of education is to help students understand who constructs knowledge and how it is con-
structed. Giroux believes that we must give our students the critical tools they will need to participate
in a democratic society. Teaching methods should include giving voice to all concerned, including
parents and community members. The ultimate goal is to teach students and other shareholders to
analyze and reflect.

Community and parent involvement becomes an integral part of the process of students’ serv-
ice learning. It also, by its nature, creates interaction between students, staff, parents, community
members and partnership organizations. Service learning, therefore, fosters closer connections be-
tween the school and local community and contributes to positive perceptions of young people as re-
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sourceful contributors. Service learning that is integrated helps students see connections between
their actions and pressing global issues

b. Key Community Partnerships: Discuss the specific ways in which community members will be
included in the ongoing success of the proposed school. Describe the role of key community pariner-
ships throughoud the first five years of the school and explain 1) how responsible for managing the
cultivation of these parinerships. For elementary school and applicants serving teen parenis and
their infants and toddlers, briefly describe how you will develop and cultivate community partner-
ships with early education programs and stakeholders.

CRES#14 Span Schoo! will be founded on a model of collaborative leadership, where all
members of the school community share decision-making, and parents are an integral part of this
community. The Organizational Team, which consists of a principal, elementary and middle Lead
Teachers and a consulting retired administrator will meet with school staff and community partners to
create strategic action plans that outline multiple ways to meaningfully engage parents. Parents and
partnership members are selected to become members of the Governing Council, or may volunteer to
serve in the Instructional leadership Team or a fundraising team. Some of the activities in which they
will engage are: :

1. Analyze school data, schoo! culture, budget, and effectiveness of the council, and modify, if nec-
essary
2. Become a part of the school community and the decision making process in governing and advi-

sory groups.

3. Develop students’ service learning schedules and events.

4. Develop community and partnership events schedules.

5. Develop a weekly, monthly, and yearly school calendar.

6. Determine the qualifications for selecting school staff that will include classified staff, teachers,
and administration

7. Determine the qualification rubrics for observing hired staff, teachers, and administrators

8. Plan and implement professional developments/trainings for leadership skills among all govern-
ance councit members.

YEAR1:

1. The school staff and members of partnership organizations will decide monthly meeting dates,
and develop a meeting procedure, norms, and agenda building.

2. The school, community, and partnership organizations will develop a five-year student achieve-
ment plan, instructional strategies, and professional development.

3. Specific collaborative projects will be planned which are doable on the first year, that may in-
clude visiting local senior citizen facilities to perform music, display student art, art lessons, and
to share stories about each other’s family histories and the history of Echo Park.

4. Some partnership organizations will start after-school programs, such as parent training, and
bringing local artists, musicians, and volunteer scientists to the school.

5. Lead Teachers and a consulting retired administrator wili oversee and monitor the teaming of
teachers and community partners, ensuring that if teachers or contacts leave, new teach-
ers/partners are brought together to keep those community connections alive.

6. To aid schooi-wide communication, a large master calendar with writing, drawings, and photos
will be installed in the school’s main hallway to inform everyone of community visits, walk-
abouts, fieldtrips, student performances, and exhibitions that are taking place and to share each
activity afterwards through photos and writing. This is an immediate, concrete way for all
stakeholders to see the importance of their participation in the life of the school community.

YEAR 2:

1. Items from year one will continue to be refined, developed, and subjected to a regime of contin-
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ual improvement.

The school staff, community, and partners will analyze student surveys, academic achievement
data and parent/community invoivement surveys.

They will create further action plans which may include: how to raise money, how to write
grants, how to obtain art supplies, musical instruments, costumes, compost, garden supplies,
flowers and trees, and how to fund professional development and conference expense.
Partnership organizations such as the visual and performing arts partners GAP, the Harmony Pro-
ject, the Academy of Creative Education, and artists from the Echo Park neighborhood wii
search for ways to provide mentorships, after-school arts communities on campus, workplace vis-
its to discuss projects, hands-on workshops, student and professional performances, and art dis-
plays.

Students and community organizations will collaborate on developing meaningful service-
learning projects that address the students’ ideas for community improvement. The students will
learn how to effect change in their immediate environment through inquiry, critical thinking, and
social interaction with “real world” professionals.

YEARS 3-5:

L

(¥53

Items from years one and two will continue to be refined, developed, and subjected to a regime of
continual improvement.

Every teacher and administrator along with student and parent representatives at CRES #14 will
share responsibility for developing and cultivating further partnerships within the community.
Based on strengths, interests, and student needs, teachers will form partnership teams with a vari-
ety of organizations throughout the school year.

School staff and community partners will meet on a quarterly basis to monitor and evaluate the
progress of the collaborations to continually improve and refine the quality of the students’ learn-

ing.

Teen Parents:

The community of Echo Park has an amazing human resource for teen parents and their chil-

dren: Ruth Beagiehole, founder and director of the Eco Center (formerly the Center for Non-violent
Education and Parenting.) She will conduct an ongoing series of workshops for both parents and
teachers. The Eco Center’s philosophy is that children are complete human beings who thrive and
grow through respect, healing, and connection. Ms. Beaglehole is understanding, compassionate, and
has many years of experience serving teen parents in the Echo Park community. She teaches teen
parents how to set limits for their child, how to keep them safe, develop social skills, and values. All
of her workshops and written information is Bilingual Spanish.
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GOVERNANCE, OVERSIGHT AND LEADERSHIP
The Leadership, Governance and Oversight section of the proposal should present an overview of the
proposed school's leadership, governance and oversight model. Your responses should include am-
ple evidence that the team is equipped to handle the start-up of a new school or the transforma-
tion/turnaround of an existing school.
10. Schoo! Governance and Oversight (5 pages+ attachments)
a. School Type: Briefly explain the rationale for applying to operate your school as a traditional,
Pilot, Fxpanded School-Based Management Model (ESBMM), Network Partner, Affiliated Charter or
Independent Charter School?

CRES#14 Span School will operate under the Pilot School reform medel. The schoo! commu-
nity witl be governed by a democratic system where all stakeholders take part in the leadership and
decision-making process, supporting the academy’s vision of creating high achievement and well-
rounded citizens. The autonomy allowed under the Pilot School model allows for effective commu-
nication, purposeful planning, fair evaluation, and accountability among atl stakeholders (administra-
tors, teachers, parents, students, classified staff, community members, and partners} in addressing
high achievement among ali students. All stakeholders will have input on school policies, evaiua-
tions, elections, and other relevant issues. CRES #14 Span School’s autonomy encourages members
of the community, parents, and students to become part of the school network and the decision-
making process. It allows for selecting highly qualified and dedicated teachers and staff members,
thereby allowing members of the Instructional Leadership Team to actively recruit facuity and ob-
serve potential hires in teaching positions. It gives CRES#14 the ability to make adjustments quickly
in response to educational data, modifying staff development, aliocating resources, and revising in-
struction and intervention techniques as needed. This autonomy allows for the staff to determine the
daily, weekly, monthly, and yearly schedule and extra-curricular events.

CRES #14 Span School seeks autonomy in the following areas: budget, schedules, staffing,
curriculum, assessment, professional development, and governance. In addition, the multi-age group
settings, project-based, concept-driven curriculum, and flexible scheduling require that non-
traditional reform measures be locally designed and implemented. The interdisciplinary/integrated
nature of the curriculum and the extended hours of instruction and professional development call for
greater flexibility in establishing daily and weekly schedules for students, teachers, and parents.

Extended hours for teaching and learning are necessary to provide students with longer in-
structional blocks to address differentiated academic needs for all students. Teachers require addi-
tional professional development sessions to enhance their understanding of effective instructional
strategics. Professional development sessions are developed to support the CRES#14 mission, vision,
educational philosophy, and core instructional strategies and activities. Time is also allotted to pro-
vide for team planning, data analysis and teacher-to-teacher observations. The budget will be aligned
to support the vision and to ensure that all data-driven instructional goals are achieved.

b. Application Team Capacity: List the members of applicant team filling this proposal. Please be
sure to include each person’s affiliation with the school (e.g., principal, teacher, parent, community
member, etc.). Include a brief biography of those persons who will iake a significant leadership role
in the proposed school. Provide evidence to show why the team has the collective capacity to suc-
cessfully lead/transform a school.

Since this is a brand new school, there are no existing staff members at CRES #14 Span
School. The Echo Park Community Partners Design Team is submitting the plan on behalf of CRES
#14 Span School future staff. The Design Team members are:
1. Clara Arguetta, Teacher Assistant and Parent at La Fayette Primary Center
2. Rene Alvarez, Bilingual coordinator, Commonwealth Elementary School
3. Evaristo Barrett, Principal at Rosemont Elementary School
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Anne Barry, Principal at Lake St. Primary Center

Alicia Brossy de Dios, UTLA Representative at MacArthur Park Primary Center

Erika Canal, Coordinator at La Fayette Primary Center

Katie Carver, parent and teacher in Echo Park/Elysian Heights area

Vivian Chen, Teacher, Nationally Board Certified at Multnomah Highly Gifted Magnet
9, Shannon Corbett, Director, Local District 4

10. Janet Davis, Professional Development Salary Point Credit Advisor and UTLA Representative
11. Walasse Der, Teacher, Nationalty Board Certified at La Fayette Primary Center

12. Irma Flores, Parent, Union Avenue School

13. Gregory Jackson, Data Coordinator at Virgil Middle School

14. Scott Johnson, Teacher and parent in Echo Park/Elysian Heights area

15. Arthur Kwan, Special Education teacher at La Fayette Primary Center

16. Kamille Maslon, M.E.d, teacher of Rosemont Elementary School

17. Elsie Akita Myers, UTLA Area Representative-North Area

18. Cheryi Ortega, Greater Echo Park Elysian Neighborhood Councii and UTLA Representative
19. Maria Rodriguez, Bilingual Coordinator, Rosemont Street Schoot

20. Chieko Rupp, Retired administrator and point person of the Design Team

21. Mark Shrager, Retired budget director

22. Maria Silva, Bilingual coordinator, Union Avenue School

23, Ronni Solman, Retired Educator and community resident

24, Dean Tagawa, Principal at La Fayette Primary Center

25. hulie Van Winkle, Teacher, Nightingale Middle School, UTLA Representative

26. Noelie Wakasa, Literacy Coach, Multromah Elementary Schoot

0 =1 O th

As the list indicates, the members of the design team include community members, UTLA
representatives, administrators, teachers, and parents. What the list does not specifically show is that
the group of educators, parents, and specialists who comprise the team are exceptionally fitted to the
job at hand. A large proportion of them are bilingual in Spanish, and their experience is in the Echo
Park area or in areas that are demographically very similar, and geographically nearby. The list in-
cludes four principals, but the Director and the retired administrator are also both ex-principals of
East Los Angeles schools. Several reside or teach in the Echo Park area itself, and most live and
work within a few miles of Echo Park. As such, this group has many decades of varied experience
that is applicable and related to CRES#14 Span School and its vision, location, and student mix.

¢. School Governance and Oversight:
i. Autonomy: How will you use governance autonomy to create a cuiture of a shared leadership
and decision-making focused on high student performance?

CRES#14 Span School will use governance aufonomy to create a school-wide culture of
collaborative planning and decision-making. Top-down hierarchal governance worked with reason-
able effectiveness in times and places when student populations were homogenous, social and techno-
logical change was slower-paced, and the curricula were accordingly basic and foundational. In order
for curricula, professional development, assessment, and instruction to react and adapt nimbly, auton-
omy will be used to allow the school decision-making process to be a far more self-governing one, in
which, to quote from 10a: The school community will be governed by a democratic system where all
stakeholders take part in the leadership and decision-making process, supporting the academy’s vi-
sion of creating high achievement and well-rounded citizens. The pilot model allows teachers to be
selected based on their abilities and compatibility with this governance model. As importantly, it al-
lows them to be retained based upon their achievement and contributions to the school and its com-
munity. The Instructionai Leadership Team can actively seek out recruits for teaching and staff posi-
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tions, rather than passively accept new personnel and attempt to adapt them to the school climate and
culture after the fact.

The Instructional Leadership Team, the Organizational Team, and community organizations,
including community members and parents, will meet weekly and discuss and act upon all facets of
CRES#14 Span School’s operation, accepting input from teachers, parents, community members,
partnership organizations, and various experts. Improvement and maximization of student achieve-
ment, including behavioral as well as academic progress and performance will be the focus and goal
of this governance structure. [nstructional methods and curricula, scheduling, staff development, in-
tervention, professional development, and all the other variabies that will affect the educational proc-
ess at CRES#14 will be altered, adjusted, changed, or fine-tuned rapidiy and effectively, using the
transparency, shared decision-making, and communication afforded by a governance structure which
will owe its effectiveness to the autonomy granted the Pilot school model.

ii. School Level Committees: Describe the decision-making bodies and general areas of decision-
making responsibility for each body that will exist in the school. Detail how your school governance
structure allows for a real and meaningful impact on school decision-making, and how they will in-
teract with each other? Describe the process for gaining input from all stakeholders group into deci-
sions.

CRES#14 Span School will be democratically governed in a structure that facilitates feed-
back in all directions and allows stakeholders not only 1o voice their concerns, but also to vote on
them as members of the Governiag School Site Council and as leaders and committee members of
several advisory councils. Teachers, students, parents, partnership organizations, and non-teaching
school staff all have the opportunity to contribute their knowledge and insight towards CRES#14
Span School’s shared vision of continual improvement, _

The Governance Board: CRES #14 Span School will be governed by the Governing
School Site Council. It will comply with the School Site Council Model as described in the Califor-
nia Education Code, Section 52012, It wiil be comprised of 12 members: | principal, 4 teachers, 1
staff, 3 studenis, and 3 community members/parents. The Governing School Site Councii wili be in
charge of maintaining the vision and mission of CRES #14 Span School, annually reviewing and ap-
proving items such as: Elect to Work Agreement, annual budget, school policies and procedures,
school calendar, and selection and evaluation of the principal and teachers. The Governing School
Site Council will review performance indicators to ensure the school is in compliiance with state and
federal guidelines and making consistent academic progress. Two professional partners will serve as
advisory members. The school will have advisory committees that report to the Governing School
Site Council:

Advisory Councils

The Instructional Leadership Team: The primary responsibility of this team will be to maintain the
mission and vision of CRES#14 Span School and to oversee the creation, impiementation, and
evaluation of the ¢urriculum and professional development. They will make modifications, refine the
curriculum, and analyze data to support its development. They will make recommendations to the
governance board when needed. The team will be comprised of the principal and two Lead Teachers
(the Organizational Team), teachers representing each grade level, and partnership organization rep-
resentatives. The team will meet weekly or as needed.

The Organizational Team: This team will coordinate scheduling, provide assistance and guidance
to teachers, help resolve special issues, and to meet district mandates. This team will be comprised
of the principal, a consulting part-time retired administrator, and one elementary and one middle-
level Lead Teacher. They wili meet weekly.

The Intervention Team: This team will communicate and collaborate to identify at-risk students
using a protocol to provide targeted services and monitor students’ progress. It will develop and
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oversee the implementation of the school discipline policy and the Best Behavior program. The team
will be comprised of the Principal, one elementary-level and one middie-level teacher, a Resource
Specialist, a school nurse, a psychologist, and parents and partnership organization representaives.
Members will work colfaboratively to support the intervention programs, Student Success Team
(88T} and Language Appraisal Team (LAT). The team will meet weekly or as needed.

CEAC and ELAC Councils: These councils will discuss and advise The Governing School Site
Council on issues and needs of Title T or English Language Leamers to help raise student achieve-
ment. These groups will be comprised of elected parents of students in the Title [ or ELL categories
and the groups will meet monthly. (These councils will be created after the approval of the District
CEAC and ELAC during the start-up vear.)

The Operations Team: The primary responsibilities of the team will be to create a school-wide
safety/emergency plan, coordinate scheduling and review the budget pertaining to facilities. The team
will be comprised of the Principal, one teacher from elementary and another from middle level,
school administrative assistant, plant manager, and parents. The team will make recommendations to
the Governance Board and meet quarterly or as needed.

Academy Affiliates: This group’s primary purpose is to establish alliances with higher-educational
institutions and to help build and support a college-conscious culture (i.e. Spirit Week, College Pride
Week, and career-related events). This group will be comprised of staff, parents, professional part-
ners, and community members. They will meet monthly and report to the Governance Board.
Student Leadership Council: The primary purpose of this council is to provide students with oppor-
tunities to develop leadership skills and prepare them to be responsible members of our community
and society. This team will organize and promote reai-life experiences and project-based learning
activities that support our school vision and mission, in order to motivate students to become global,
critical thinkers and socially just scholars (i.e. Summer Leadership Camp, Food Drive, and Pennies
for Peace). The group, comprised of two teachers, a parent, and elected student representatives from
grades fourth through eighth grades, will meet monthly.

Parent Partnership Community Alliance: The purpose of this team is to facilitate communication
between parents, partners and staff. This group will also find community resources and advise the
Governance Board of parent and teacher needs. [t will be led by a parent liaison and comprised of
parents and community and partnership members. The team will coordinate weekly workshops at the
Parent Center and meet monthly or as needed.

The above groups will meet at their individual meeting times, during which times, decision
topics will be discussed. When needed, the advisory councils will make recommendations to the gov-
erning board. These advisory councils will provide agendas and minutes via emaii to The Governing
School Site Council and faculty. If a school-wide decision needs to be made, all groups wili discuss
the issue at hand and will provide input. The Governing School Site Council will reference their input
when making decisions.

The Governing School Site Council and advisory councils will communicate with each other
through representatives attending monthly meetings (per agenda) and as needed to ensure all mem-
bers are working on common goals. They will aiso contribute to a summary of their work in a
monthly electronic newsletter. CRES #14 Span School’s governance structure allows for distributed
leadership where all stakeholders are held equally accountable to carry out the vision of the school.
This governance structure is supported by James P. Spillane and John B. Diamond’s theory of dis-
tributed leadership where an “organization development includes developing and maintaining a
school culture in which norms of trust, collaboration, and collective responsibility for student learn-
ing support ongoing conversations about instruction and its improvement” (Spillane and Diamond,
2007).

iti. Governing Council: Describe the composition of the Governing Council and the process for
membership selection,
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The Governing Council will be comprised of 12 members: 1 principal, 4 teachers, 1 staff, 3
students, and 3 community members/parents. It will comply with the School Site Council Model as
described in the California Education Code, Section 52012. The principal or designee will coordi-
nate the election for parent and community members, and for students. The term of office is two
years. The process of election is staggered to maintain continuity. As new members are elected to
the council, experienced members will serve as models. This will allow the council to continue its
critical work without the interruption of bringing an entirely new set of personnel “up to speed” every
two years.

The Design Team, with the collaboration of community members, will select the members of
the original Governing Council. After the first year, new Governing Council members will be desig-
nated through a selection process, which will be heid in the month of May to be in place for the fol-
lowing school year. This process will be developed by the Board and the School Site Council early
in the 2010-11 school year. In establishing the details of the voting procedure, all reasonable efforts
will be made to include parents, community organizations, and students, so that all stakeholders will
feel that they have a voice in the selection of members and the direction of the schoot’s administra-
tion and policies. '

11. School leadership (3 pages)

a. Principal Selection: Describe the criteria for selecting a leader for the proposed school, and ex-
plain how these characteristics align with your school’s unique mission and vision. Additionally,
describe ihe process that will be used to select the school leader. Please attach a job description for
the principal. If a candidate has already been identified, explain why this person is well qualified to
lead the proposed school.

The foliowing steps will be implemented to recruit and select the principal:

The Criteria for selecting a leader consists of the following:

1. Establish clear priorities in the job description.

2. List desirable candidate’s character traits, attitudes, skills, and philosophy, and establish that
these are clearly aligned with the school vision, mission, and philosophy.

3. Develop interview questions clearly, making sure interviewers and interviewees commonly un-
derstand them.

4. Establish a cohesive and comprehensive four-point scale rubric to assess interviewee’s response.

Post the open position through LAUSD’s website, AALA newsletter and by word of mouth.

6. The selection of the administrator will be done through interviews by panels composed of rele-
vant parties directly or indirectly involved in working with the position at hand, who are: parents,
L.D. 4 Director, and selected members of the Design Team.

LA

Desirable Characteristics:

1. Leads in accordance with a strong personal ideology aligned with the CRES #14 vision, mission
and philosophy.

Has a track record of demonstrating the capacity to be an instructional, transformational and cul-
tural leader.

Has a passionate interest in arts and understands the value and processes at arts education

Has personal experience and/or interest in environmental issues.

Has personal experience in conceptual learning and project-based learning.

Has a track record of accelerating student achievement with a similar population of students and
generating good results in CST, attendance, resources, and communication.

Is usually sympathetic to people’s personal problems.

8. Is hands-on, involved in the details.
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Job Description:

1. Align all resources including time, people and money with the mission, vision, and educational
goals established by the school community.

2. Model high levels of professional and ethical behavior.

3. FEstablish and foster a climate of high expectations for academic performance and positive behav-
ior for all students, staff, parents, and partners.

4. Nurture a climate of collaboration among all members of the school community.

5. Serve as an instructional leader by fostering and modeling a love of teaching and learning.

b. Leadership Team: Identify any leadership positions beyond the principal position. Discuss the
role of the leadership team will play in the development

CRES#14 Span School will not have a leadership structure composed of a head administrator
and a group of sub-administrators, but will instead be governed by collaborative councils and teams.
The Governing School Site Council will be in charge of promoting and maintaining the vision and
mission of CRES #14 Span School, annually reviewing and approving items such as: Elect to Work
Agreement, annual budget, school policies and procedures, school calendar, and selecting and evalu-
ating the principal and teachers. The Governing School Site Council will review performance indica-
tors to ensure the school is in compliance with state and federal guidelines and making consistent
academic progress. The ideal member will meet most or all of the following listed criteria. Members
will:

1. Possess a variety of skill sets and have track records that indicate ability to successfully lead or
transform the school.

2. Engage and collaborate with all stakeholders in setting and articulating the goals for students and
adult learning.

3. Hold each other accountable for meeting such goals.

4. Have a passionate interest in arts and understand the value and processes of arts education,

5. Have personal experience, or strong interest, in environmental issues.

The Instructional Leadership Team: The primary responsibility of this team will be to promote and
maintain the mission and vision of CRES#14 Span School and to oversee the creation, implementa-
tion, and evaiuation of the curriculum and professional development. They will make medifications,
refine the curriculum, and analyze data to support its development. They will make recommenda-
tions to the governance board when needed. The team wiil be comprised of the principal and two
Lead Teachers (the Organizational Team), teachers representing each grade-level, and partnership
organization representatives. To serve on this team members must meet some or all of the listed cri-
teria. Members will:

1. Demonstrate a variety of skill sets and track record to demonstrate ability to successfully lead or
transform the school.

Hold each other accountable for meeting such goals.

Have a passionate interest in arts and understands the value and processes at arts education.
Have personal experience or interest in environmental issues.

Have personal experience in conceptual learning and project-based learning.

AR

¢. Principal Evaluation: Describe the annual process by which the principal will be evaluated.
Please be sure to include the governing body or persons responsible for evaluation.

A Local District Administrator along with the Governing Board will evaluate the principal
using the performance indicators in the state and federal guidelines (Appendix 13), using the foliow-
ing criteria:

1. A school administrator is an educational leader who promotes the success of al! students by fa-
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cilitating the development, articulation, implementation, and stewardship of a vision of learning
that is shared and supported by the school community.

2. A school administrator is an educational leader who promotes the success of all students by ad-
vocating, nurturing, and sustaining a school culture and instructional program conducive to stu-
dent learning and staff professional growth.

3. A school administrator is an educational leader who premotes the success of all students by en-
suring management of the organization, operations, and resources for a safe, efficient, and effec-
tive learning environment.

4. A school administrator is an educational leader who promotes the success of all students by col-
laborating with families and community members, responding to diverse community interests and
needs, and mobilizing community resources.

5. A school administrator is an educational leader who promotes the success of all students by mod-
¢ling a personal code of ethics and developing professional leadership capacity.

6. A school administrator is an educational leader who promotes the success of all students by un-
derstanding, responding to, and influencing the larger political, social, economic, legal, and cul-
tural context.

12. Staffing (5 pages)

a. Staffing Model: Discuss the academic and non-academic staffing needs of the school from
start-up through vear five. Include all personnel along with the number and type of positions. Ex-
plain how the proposed staffing model aligns with the mission, vision and Instructional Program of
the proposed school. Additionally, discuss how your staffing model ensures adequate instruction and
services to special education and EL students.

Staffing autonomy will allow CRES #14 Span School to recruit a passionate and diverse
group of life-long educators who will impart their own love of learning to their students and commu-
nity. Every member of the staff, certificated and classified, will embody the vision of the school and
act as models for students of CRES #14 Span School. As the school converts to the LA Pilot Model,
CRES #14 Span School will use the Election to Work Agreement to clearly outline the roles and re-
sponsibilities of the teachers. This document, which will be revisited on & yearly basis and signed by
all teachers who are in agreement, embodies the mission and vision of CRES #14 Span School.

Classroom Setting:
(PreK teacher will be funded by the state)

Multi-age # of students | Total # of Total # of # of Teachers | Total # of
Grouping per class classes students per Multi- teachers
Level Age setting

PreK/K (24)/24 g 48 (-24preK) | (1-PreK)/1 1(2)
K/1 24/24 2 48 3 2

B 24/24 2 48 3 4

O 24/24 2 48 3 4

e 24/30 2 54 9 4

4%/50 30/30 9 60 o) 4

5%/gH 30/30 2 60 ) 4

BRipn 30/30 4 120 4 4

agE 30/30 4 120 4 4
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ARTS 6 48 6 6 (2RSP &
Special Ed & sped, 2 arts, 2
Learning Lead Teach-
Center ers)

TOTAIL 33 classes 650 students 38 teachers

1 state-funded Preschool teacher

15 multi-subject teachers (1 foreign language/elementary, 1 science/elementary) with CLAD or
BCLAD credentials

6 middle school teachers (1 science, 2 math, 1 P.E., 2 English/social studies) with CLAD or BCLAD
credentials

1 visual arts teacher with CLAD or BCLAD credentials

1 instrumental music teacher with CLAD or BCLAD credentials

2 special education/RSP teacher with CLAD or BCLAD credentials

2 Lead Teachers (I elementary, I middle) with CLAD or BCLAD credentials

1 principal

.5 consulting retired principal (first three years)

.5 consulting retired budget director (first three years)

| schootl psychologist preferably bilingual in Spanish

.5 nurse preferably bilingual in Spanish

.5 tech-based librarian preferably bilingual in Spanish

Due to the unique design of the instructional program, CRES#14 will require a non-
traditional staffing model. Staffing at CRES#14 Span School will include muliti-subject teachers to
facilitate the instructional goals of the interdisciplinary approach. The large proportion of Bilingual
and Cross-culturally certified teachers will ensure that the English Learner’s needs are met. Full-time
visual arts and instrumental music teachers serve the strong emphasis on the arts at CRES #14 Span
School that is aligned with the mission and vision of the school. Note that a retired administrator and
a retired budget director are on hand part-time so that the school will benefit from the advice of
highly experienced experts as the administrative tasks, and the budgetary chalienges, evolve as the
school itself evolves.

Teachers with CLAD or BCLAD will team with monolingual teachers to meet the instruc-
tional needs of ali students including English Learners, Gifted and talented, and students with special
needs. This team approach will include monolingual, bilingual and special education teachers. They
will engage these students in acquiring the knowledge base, skill sets, and academic language needed
to access the core instructional program and to become global, critical thinkers. Additionally, stu-
dents may participate in partnership programs or service learning during their electives.

b. Recruitment and Selection of Teachers: Describe the criteria the proposed school will use to
select teachers, and explain how the criteria align with your school’s unique mission and vision.
Discuss the school’s planned mix of experienced and new teachers as well as any unique considera-
tions needed to support the school design.

Open positions will be announced in the UTLA newspaper and the LAUSD Human Re-
sources website. The Instructional Leadership Team (ILT) will review candidates’ portfolios, stan-
dardized test scores, writing samples, lesson plans, and a videotape of a sample lesson plan demon-
stration. They will conduct initial interviews and observe candidates in current teaching positions
when possible in order to evaluate their teaching practice as well as their collaborative nature. The
ILT will interview students, candidates’ colleagues and their principals in their schools. The ILT will
make recommendations to the Governance Board, which will make the final decision in selecting
staff. The Governance Board will submit the names of selected teachers to Human Resources to
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check requirements under state and federal law. Teachers and principals will be selected based not
only on their passion and commitment to the teaching profession, but also on their commitment to
being life-long learners in a collaborative environment. They must be willing to share the responsi-
bility not only of educating our students, but also of educating their peers as they continue to grow
and develop as educators. Finally, they must agree to all of their roles and obligations as outlined in
the CRES #14 Span School Elect to Work Agreement.

The following criteria wili be used to select teachers that are aligned with the school’s vision,
mission, philosophy, and instructional pian:
» Experience in designing and implementing project-based curricujum.
« Experience in team-teaching and collaborative planning
« Experience in parent engagement
« Knowledge of effective teaching strategies for English Learners
« Wiltingness to engage with partnership organizations
» Open to new ideas and learning
» Flexibility in daily schedule and student grouping
o Passionate interest in arts and understands the value and processes at arts education
» Personal experience/interest in environmental issues
» Willingness to serve as mentor and co-teacher

We will follow guidelines listed under the UTLA/District Contract under the Pilot school
section to determine the mix of experienced/new teachers. Differentiated and schooi-wide profes-
sional development will be provided during summer and ongoing during the school year. Lead
teachers and a principal will assist new teachers, using cifferentiated approach to professional devel-
opment. Teachers will have the choice to select topics and conferences they want to attend. Teachers
will bring ideas to share with colleagues. Peer-coaching will be conducted on an ongoing basis.

¢. Autonomy: How will you use staffing autonomy to create optimal learning-centered cultures for
students? For pilot School applicant teams, please attach a copy of your draft Elect-to-Work Agree-
ment that teachers will be required to sign.

Staffing autonomy will aliow CRES #14 Span School to assemble a passionate and diverse
group of life-long learners who will impart their own love of learning on their stedents and commu-
nity. Every member of the staff, certificated and classified, will embody the vision of CRES #14
Span School and act as models for our students. As the school converis to the LA Pilot Model, CRES
#14 Span School will use the Election to Work Agreement to clearly outline the roles and responsi-
bilities of our teachers. This document, which will be revisited on a yearly basis and signed by all
teachers who are in agreement, embodies the mission and vision of CRES #14 Span School.

Response 12a discusses in some detail how the ability to follow a non-traditional staffing
model will align with the school’s vision. CRES#14 Span School will focus on producing students
who “_..will become well-rounded, inteliectually curious...life-long learners.” The ability to select
highly qualified teachers, holding multiple credentials (including a hi gh proportion of BCLAD and
CLAD credentialed teachers), will be a critical ingredient required to produce these students. Multi-
age groupings, team teaching strategies, cross-discipline instruction, and the other facets of
CRES#14’s mission can only be implemented effectively with the staffing autonomy granted under
the Pilot School model.

d. Evaluation: Describe the evaluation process for teachers. For internal applicant teams only,
please discuss how your proposed evaluation process cannects 1o and/or furthers the recommenda-

tions of the District’s Teacher Effectiveness Task Force.

During the first month of the school year each teacher will complete a pre-observation form
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listing his/her goal(s) for the year. The goals are taken from the California Teaching Standards. Each
teacher will then meet with the principal for a pre-observation conference. Formal and informal ob-
servations will be conducted throughout the year by the administration and by teachers observing
other teachers, The support mechanism will focus on augmenting early teacher support and interven-
tion facilitated by Lead Teachers. The evaluation process will include a performance management
framework, including multiple measures of effectiveness, which may include but not limited to stu-
dent data, parent and student input, students’ portfolios, writing samples, standardized test scores,
lesson plans and a videotape of a sample lesson demonstration. A post-observation meeting between
the teacher and administrator will follow the formal observation. Lead Teachers, peers, and external
organizations will support teachers who need additional assistance and guidance. The above evalua-
tion includes some of the recommendations from the District’s Teacher Effectiveness Task Force.
(Appendix 14)
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FINANCES

The finances section should provide an overview of the projected budget for the proposed school,
including additional resources that may be needed. Note that all internal applicant teams will re-
ceive funding via the District’s Transparent Budgeting process, which is based on student ADA, while
independent charter schools will receive funding via the charter funding formulas. Please reference
Appendix F for a brief overview of iransparent budgeting.

13. Finances (3 pages)
a. Financial Sustainability: Discuss how your school will sustain its vision, mission, and goals re-
lving only on regular District funding or charter funding.

CRES #14 Span School will develop its budget with maximum input from the governance
and advisory committees. This budget will reflect our philosophy, vision, and mission, and will be
based on the areas of need, through analysis of ongoing school data. This data will be presented to
cach committee and they will discuss the areas of most need. A budget needs assessment survey will
be given out to each school community group and partnership organization, including all members of
the school community. This information will then be tabulated by the Instructional Leadership Team
and reported back to the Governance Board, which will make the final budget decisions based on a
variety of factors: needs recognized by school management, teachers, and other employees, opinions
expressed from the school stakeholders, and such other sources as may seem appropriate.

The foliowing is a high-level summary of the budget and how the budget reflects the vision,
mission, instructional plan, and goals of the school:

1. Sources identified in The Per Pupil Funding Model, based on poteniial General Fund sources,
federal money the school might be entitled to, and other funds such as lottery funds, will become
the major funding sources. We recognize that the school will be expected to operate within its ex-
isting funds, without dependence on District support. The 5-year plan, to be developed by the
school in advance of the first vear of operation, wiil therefore attempt to balance available reve-
nues to projected expenditures in all five years, creating a revenue and expenditure plan that will
be demonstrably sustainable over that period. In any year reflecting an imbalance between reve-
nues and expenditures, a plan will be created to eliminate the imbalance. The school recognizes
that federal funds are typically restricted in nature, and will utilize these funds in accordance with
programmatic guidelines to supplement the educational experiences of our students.

2. The major expenditures therefore will be within limits of the funding described in item 1, which
may include:

a) Hiring certificated/credentialed lead teachers (1 elementary, 1 middle).

b) Hiring educators who are specialists in their field to contribute to students’ learning
of subject.

¢) Maintaining “small” class sizes to maximize student learning.

d) Providing real-world educational opportunities on- and off-campus {examples in-
clude possible curricular field trips to concerts, theatrical plays, museums, tree plant-
ing.

¢) Employing a campus aide to maintain a safe environment for students, teachers, and
faculty.

f) Employing teacher assistants to differentiate instruction.

g) Providing technology (i.e. computers, LCD projectors) as additional resources.

h) Providing staff retreats and conferences.

i) Hiring skilled field experts during professional development to train faculty.

j) Establishing intervention programs.

k) Purchasing resources to build our curriculum suck as arts and music equipment.

1) Purchasing textbooks and/or other educational materials.
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m) Purchasing a part-time retired administrator and financial director to enhance our
ability to meet the school’s financial needs without dependence on District financial
support.

b. Additional Funding: 7o the extent that the implementation of your proposal requires
additional resources beyond the existing District or charter funding, please specify how the
school plans to raise additional funds.

CRES #14 Span School wilt actively recruit parents, teachers, community, partnership orga-
nizations and national organizations, who will help raise funds by holding community events, art ex-
hibits, theatrical performances, instrumental music performances, and parent-run fundraisers. Orga-
nizational tactics to support fundraising efforts are as follows:

I. Recruit volunteers who are expert in nation-wide fundraising through partnership organizations.

2. Reach out to Cal Arts, Grand Avenue Partners, Los Angeles Chamber Orchestra, the Harmony
Project, Apple, the Tree People, Los Angefes Chamber Orchestra and California Institute of
Technology.

3. Parent Partnership Community Alliance wili lead fundraising efforts within the school and seek
resources from community and partnership organizations.

4, The Student Councit group will participate in raising funds as a part of the service-learning pro-
gram.

5. The School Governance Board will seek outside organizations for donations, services, and fund-
raising efforts,

6. The Instructional Leadership Team will aggressively pursue and seek proposals for grants at the
local, state, and federal level. The school will immediately apply for CA grants specifically des-
ignated to fund the process to become an IB school. Grant-funded programs will comply with all
programmatic guidelines, including the requirement that grant funds supplement rather than sup-
plant basic District effort.

7. Parent Partnership Community Alliance will take a role as a non-profit 501¢3 organization, run
by parents, to create, organize, and facilitate fundraising events.

For Traditional, ESBMM, Pilot, and Network Partner School only

¢. Autonomy: Discuss how your proposed school will use budgetary autonomy granted via Trans-
parent Budgeting to ensure that expenses are aligned with the mission, vision, instructional program
and goals of the school. Please outline your school’s priorities from start-up through year 5.

As was discussed previously, CRES #14 Span School is committed to increase our efficiency
and effectiveness by developing a five-year action plan to ensure implementation of the best financial
management practices. These practices cover efficient use of limited resources, compliance with ap-
plicable State law, program guidelines, generally accepted accounting principles, performance ac-
countability, and cost control. A retired LAUSD financial administrator will oversee budget devel-
opment and maintenance with the Instructional Leadership Team and the Governing School Site
Council, and advise them on how to plan and implement long-term and short-term financial plans.
He will also train school members to better understand the budget process, in order that they may be-
come more confident in: effective use and control of our funds. The retired financial administrator’s
position will be on a temporary basis, and will phase out after the first start-up year. The retired fi-
nancial administrator will remain available after the first start-up year to deal with specific financial
issues as they arise, but this will be on an ad hoc basis and at a much-reduced level from Year 1.

Training in finance and budget development wil! also be provided to selected stakeholders
and the faculty in order to improve their understanding of the schoo! finance process and to enhance
their ability to provide meaningful input into budget development and review. This training wili be
developed and provided by the retired financial administrator described above, with assistance from
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District staff. All stakeholders wili be meaningfully engaged and involved in the shared decision-
making process.

Year 1: The first start-up year will focus on professional development of teachers and ad-
ministrators. In order to implement team building, unified vision, mission and educational philoso-
phy, conceptual learning, and project-based and service learning, a 10-day summer professional de-
velopment will be provided to teachers and an administrator. In response to the emphasis on project-
based learning and the interdisciplinary approach, teachers will acquire various skills, such as devel-
oping peer-coaching techniques, team teaching, and differentiated instruction, International Bacca-
laureate Program training will be provided during Summer 2011 when funding becomes available.
During this time, school staff will also be trained in school finance, with the aim of providing a
knowledge base that wilf make school-based stakeholders able to participate fully ir financial deci-
sions affecting the school. During this time, school staff will also be trained i school finance, with
the aim of providing a knowledge base that will make school-based stakeholders able to participate
fully in financial decisions affecting the school.

During the first start-up year teachers will be provided with training in music, theater, dance
and visual arts education using the interdisciplinary approach. The Grand Avenue Partners, Cal Arts,
the Harmony Project, the Los Angeles Chamber Orchestra organization, and Central LA New High
School #9 will facilitate this training. Some of the partnership organizations will provide teachers
with standards-based music lesson plans, volunteer musicians, high school mentors, and after-school
arts activities and equipment. The California Institute of Technology and the Tree People will also
provide teachers for ecology and environmental education on weekends. Teachers, administrators,
parents, and community organizations will also have learning opportunities that will help them de-
velop empathy toward the people around them, animals, and the planet, through these partership
organizations and the California International Studies Project.

Also during the first start-up year outside stakeholders will receive financial training to en-
able them to provide meaningful input into school financial decisions. A S-year financial plan will be
developed prior to Year 1 that will attempt to balance available revenues with expenditure needs in
each of the five years, creating a model of full sustainability. In any fiscal year in which revenues
and expenditures cannot be balanced, a plan wiil be created to resolve the difference and balance the
budget.

Year 2-53: The second-year focus will be on the acquisition of resources, such as multi-
media equipment, laptops, arts resources and science equipment. [B materials, library books, DVD’s,
and CD’s are also essential resources we will purchase. The second year through the fifth year budg-
ets will be developed based on data that will include projected enroliment increases/decreases, avail-
able federal, State, and local funds, amounts carried forward from the start-up year, and resources
raised by the partnership organizations. Staff, through attendance at state funding conferences and
through contacts in the school finance community, will closely track the availability of state funds,
which comprise the largest single element of California school funding.

Emphasis will be placed on effective, efficient, and transparent use of financial resources,
community partnerships, aggressive grant-writing efforts, and creating staff know-how in financial
areas, through training in budget development and financial analysis. We will analyze financial data
on an ongoing basis, not only to fine-tune budgeting on the instructional strategies, but also to ensure
the availability of funds to meet short- and long-term aims, and to avoid situations in which pians
must be re-evaluated due to unanticipated funding shortfalls. At year’s end, all stakeholders will re-
view in detail the expenditures, how well they followed our budget plan, and the growth our students
accomplished through the use of these funds. Subsequent years’ budgets may be adjusted to reflect
financial experiences from prior years.

d. Budget Development: Describe the process for developing the annual school budget, ensuring
input from a broad cross-section of stakeholders.
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CRES#14 Span Schoot is planning to develop and annually update its five-year forecast for
the school with input from teachers, administrators, parents, school governance, partnership organiza-
tions, and the Fcho Park Community. This should include a detaifed discussion of the baseline and
the assumptions upon which the forecast is based. This will be done with the understanding that a
forecast is a financial tool, not a defining document of future spending needs. It provides insight into
how decisions today will impact the school’s ability to meet the needs of tomorrow. In addition, it
will provide an excellent communication tool with the school community, partnership organizations,
the Echo Park Community, and the District. There is no question it will be difficult to translate some
of the school’s needs and demands into accurate funding predictions, but we believe that doing so is a
necessity, in an environment in which the needs are great and the funds limited. A forecast will pro-
vide everyone with a benchmark that can be used to discuss future needs, as well as compare per-
formance to forecasted budgets. We believe that the transparency of our budget to the stakeholders
will increase collaborative teamwork toward the effective and efficient use of our budget. This proc-
ess of bringing stakeholders into the conversation about the budget will be as outlined in section ‘a’,
with regular meetings and review of input by the school leadership team and the governance council.
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IMPLEMENTATION

3. Implementation (2 pages + attachments)

a. Implementation Plan: What elements of the school proposal will be implemented in the first
year? How many years will it take to achieve the full scope of the proposal as written? Submit a
timeline that outlines the rollout of all elements of the proposal from start-up through year 5. Attach
Appendix G.

The first year, the school and staff together will make a commitment that all students will be
welcomed into the school, and that teachers and other staff will work to have inclusive classes, het-
erogeneously grouped. This means that the student who is Gifted and the student who is severely
disabled, the student from Mexico and the student from the Philippines, will all learn, play, and work
together.

For this to occur and become part of the culture of the school, multi-age grouping and team
teacher planning will become the first priority for implementation. The entire staff must be commit-
ted to this and believe in its value for students, and be able to articulate the reasons for this belief and
be willing to defend this practice against detractors. This means being willing to struggle, learn, and
seek answers when it doesn’t seem to be working for a particular student. During the 10-day summer
professional development, teachers will focus on team building, team planning and analyzing stu-
dents’ data to establish successful multi-age grouping and teaming structures.

Conceptual learning and project-based instruction will be implemented during the first year.
Within the multi-age grouping, teachers and staff will embrace the diversity of ability and cultural
backgrounds, and make them part of the design of instruction. Teachers will learn to design multi-
leve! lessons, challenge students at their own level, provide support and scaffolding so students can
push ahead to their own next level, and help students get involved in collaborative, pair, or group
work, where they can draw on each other’s strengths. Teachers will collaboratively select themes and
key standards from State, national and international standards. They will develop authentic teaching
strategies that engage students in learning through activities, projects that relate to their own lives at
home and in the community, and that connect to the real world.

The next priority during the first year is to build community in the school. For student’s
minds to work well so that they can learn, they must feel safe, secure, and cared for. This involves
many dimensions that are listed in the Implementation Plan Template:

1. Coltaborative, supportive, respectful refationships among staff, parents, and the community.
There will be varied programs supporting this: literature reading on weekends, the Student Suc-
cess Team, parent training by UTLA to implement Joyce Epstein’s framework, team teaching
strategies, and implementation of Best Behavior practices.

2. Building structures in the classroom among students so that they know one another, and help one
another. This could include peer partners, circles of support, peacemakers (a program for conflict
resolution where students are taught to resolve their conflicts, under teacher supervision and
guidance), and sharing of tives and feelings in talk, the arts, and during class meetings.

3. Giving students choices and teaching them to take responsibility for those choices.” Behavior
Problems’ will be much less frequent once the school buiids a community where students feel
cared for, and are taught responsibility in the process.

Another program that will be implemented during the first year is creating structures to sup-
port teachers, During the process of implementing conceptual learning and project-based instruction,
the school community wil] build a support team including varied teachers, such as general education
teachers, special education teachers, arts teachers, etc. During the morning planning time or on Fri-
day afternoon, they will meet to talk about students with special problems and brainstorm ways to
deal with the issues.

Building community with parents and partnership organizations is also essential for the first
year. Parents and partnership organizations will be invited to the classrooms immediately, Teachers
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will learn to use services provided by parents and partnership organizations during Tuesday PD meet-
ings. Teachers will learn to insure that parents and partnership organizations are invoived in the fuil
life of the school, Using service learning as a tool, teachers, students, parents, and partnership orga-
nizations will develop positive relationships.

Building a shared decision-making process is another element that needs to take place in the
first year. The school community will build leadership based on the school’s vision of what is good
for students. Selecting an effective principal and creating an effective governing board is the highest
priority. All schoo! staff, parents, and students must have the opportunity to have a voice in creating
a positive school culture.

The creation of various assessment tools must start the first year. Teachers who are teaming
will create project-based assessments, rubric criteria for projects, and written reports and portfolios as
they start a new unit, Grade-level meetings will be used to develop school-wide assessment tools.
Some of the District’s assessment tools will be used and refined as lessons develop. Authentic as-
sessment is changeable depending on students’ outcomes and expectations. This will be refined and
changed every year and teachers will be continuously trained in use of and in development of authen-
tic assessment.

By the second year, teachers and staff will have more understanding of what went well, and
what needs to be refined. The school community and partnership organizations will continue to re-
view various data to set goals for the 2" year. Students’ formative and summative assessment data
will be carefully analyzed to set realistic goals and establish accountability for all the school commu-
nity members. Based on the annual evaluation results of teachers, principal, and clerical staff, staff
structure may change or the Eleci-to-Work Agreement may be modified. The Lead Teachers and the
principal will be trained in the International Baccalaureate program so that they may in turn help train
school staff during the 2* year. The program is scheduled to be fully implemented by the beginning
of the third year for elementary and by the begianing of the 4™ year for middle Jevel.

The school will start planning the dual language program during the second semester of the
first year. The first year of operation will be a planning year during which the administration, staff
(including classified), and parents will receive information, orientation and training from the Asian
Pacific and Other Languages Office (APOLO) in preparation for beginning the DLP in the 2™ year.
During that planning year all EO students pre-k through 5/6 will participate in the Foreign Language
in Elementary School (FLES) program. EO students will be taught Spanish as a foreign language on
a regular basis. EL students will participate in the Heritage Language Program, expanding their native
Spanish skills. The foliowing is our schedule for a long-term implementation of DL.P and FLES:
1st year of implementation — K in DLP - PreK and 1-8 in FLES
2% year — K and lin DLP - PreK and 2-8 in FLES
3" year— K,1,2 in DLP - PreK and 3-8 in FLES
4™ year - K,1,2,3 in DLP - PreK and 4-8 in FLES
One more grade-leve! will be added to the DLP each year until, by the 9™ year:

9" year — K- 8 in Dual language Program and PreK in FLES

Other programs mentioned during the first year will continue and be refined as the school
evaluates the effectiveness of these programs. Using the vision, mission and philosophy of the school
as a base, the school will continue to deepen the staff’s understanding of the programs and refine the
application of them based on the students’ data they analyze.

h., Waivers: For Internal Applicant Teams Only

If an internal applicant team intends to alter any existing right of teachers provided under the Collec-
tive Bargaining Agreement (CBA) between LAUSD and UTLA, it must first secure a waiver of the
Article and Section of the CBA that guarantees those rights. Typical examples of past plan elements
that would require waivers are design team placement not according seniority, staff selection and
extension of on-site obligation. Note that the inclusion of a plan element requiring a waiver does not
guarantee that the waiver will be secured, as such waivers are negotiable,
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All internal applicant teams are encouraged to review the CBA between LAUSD and UTLA as well as
consult with the UTLA Chapter Chair at your school site for more information. You may also contact
LAUSD’s Staff Relations Department at 213.241.6056 for additional support.

Identify what, if any, waivers from LAUSD Collective Bargaining Agreements are needed to support
and ensure the successful implementation of your proposed school. Complete and attach the Waivers
Reguest form to request waivers needed in the 2011-2012 school year. The form will be available on
the Public School Choice website in the coming weeks.
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